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SCHOOL AS A FACTOR OF DEVELOPMENT OF
INTERCULTURALISM

Abstract: Contemporary society is characterized by pluralism of relations and
interconnection of different cultures. Because of diverse national, cultural, religious and
political values, misunderstandings and lack of dialogue often emerge between members of
different cultures. This has severe consequences for all segments of society and its
development. In order to overcome this situation the concept of intercultural education in
schools is becoming popular again. It should present the starting point for changes in the
quality of dialogue, understanding and respect between pupils of different cultures and
traditions.

The paper discusses the realization of the concept of interculturalism in schools in order to
create conditions for implementation of intercultural values, to encourage and educate
pupils for co-existence, understanding and creation of intercultural relations. In this
respect, changes in all aspects of school life and work are necessary, from the change of
curriculum, school organization, to atmosphere and school culture as a whole. The authors
conclude that humanistic, holistic and interdisciplinary approach as a basis for coexistence
and tolerance provides enormous opportunities for implementation of the concept of
interculturalism in school, but also point to the potentials of schools that are not used
enough in the realization of this goal. The study findings indicate the need for systematic,
continuous and adequate changes at the level of school culture as a whole.

Key words: interculturalism, cultural dialogue, education, upbringing, school

1 slandjelkovic@gmail.com (corresponding author)

109


mailto:slandjelkovic@gmail.com
https://doi.org/10.2298/GSGD1701109A

Introduction

In the era of globalization and multicultural societies, the importance of promotion of
cultural dialogue, social cohesion, ethnic tolerance and respect have been recognized.
Because of the growing interdependence of people in today’s global society, interaction
between members of different cultures has become a reality and a necessity [...] when
direct meetings and contacts between different cultures should result in the conscious
acceptance of the identity of "the other" and elaboration of stereotypes, prejudices,
intolerance, stigmatization and discrimination among people (Bedekovié, 2015).

In this regard, it is necessary to create adequate social climate favorable for fostering
intercultural dialogue and promoting cultural, ethnic, linguistic and other differences.
Coexistence in today’s multicultural and multipluralistic society based on the concept of
interculturalism implies changes at all levels of society. An important role in these
changes belongs to school that has become a meeting place of different cultures,
ethnicities and religions that generate patterns of intercultural relations (Bedekovié,
2007). In order to respond to the new social demands, school has been experiencing
transformation by accepting the concept of interculturalism as the guidelines for fostering
understanding and dialogue between members of different cultures.

Dialogue is the basis for a humanistic approach in education, while interculturalism
implicitly or explicitly implies dialogue of cultures as an important guideline.
Transformation processes are extensive, multifaceted and comprehensive. They are
incorporated into all school activities and include all stakeholders. The paper indicates
the need for a holistic view of the concept of interculturalism in school and the changing
of paradigm towards an open integrated curriculum and new learning strategies in the
implementation of the concept of interculturalism in school. In this context, the issue of
implementation of the concept of interculturalism has become one of the leading
priorities of society, educational authorities, teachers, parents and pupils.

Developing the concept of interculturalism

The idea of interculturalism resulted from understanding of the effects of population
growth of foreign communities in Europe, multiethnic and multicultural characteristics of
the European society, and their influence on education and school (Kocrosuh &
Hepmanos, 2006; Goler, 2016). It is also "an indicator of failure of various integration
projects of society and nations, and an attempt to establish a valid dialogue instead of
general assimilation on one side and antagonism, stereotypes and prejudices on the
other" (KoctoBuh & hepmanos, 2006). However, these differences are not present only in
Europe, but in the whole world where peoples and nations face "cultural diversity" in all
spheres of life — economic, political, social, legal and educational. This situation and
attitudes impose requirements to intensify efforts for a dialogue between cultures. That is
one of the main reasons why in the final Declaration of the International Conference The
role of intercultural dialogue in the development of new (plural, democratic) citizenship,
held in 2007 in Padua, one of the conclusions was "that comprehensive dialogue and
commitment to common values will lead to a new level of diversity in the EU". The term
intercultural is "a dynamic term that indicates a relation, an exchange and a set of
dynamic flows that mark meetings of individuals of different cultural identity" (Camilleri,
1992). Interculturalism is understood as a concept of tolerance between different cultures
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and implies confronting and solving of problems that arise between representatives of
these cultures (Perotti, 1995; Vrcelj, 2005; Hrvati¢, 2007; Markovi¢ & Prnjat, 2011). For
more precise definition and a clearer understanding of this term, it is necessary to
distinguish intrerculturalism from multiculturalism, because even though these two
terms are often used interchangeably as synonyms, they are significantly different.
Multiculturalism indicates existence of various cultures in the same area, while
interculturalism implies relations between cultures and the need for mutual interaction.
Interculturalism requires openness, curiosity, willingness to change and the excitement of
meeting the new and the unknown. It implies respect of traditional aspects of culture such
as language, costumes, religion, gastronomy, i.e. patterns of behavior that members of
one culture need to recognize so as to be able to compare them with their culture and
traditions. Likewise, multiculturalism implies acknowledgement of different cultures,
which enrich and enhance the quality of the modern world, but unlike interculturalism, it
does not insist on the necessity of their interactions.

Today, peoples and nations interact in ways that were unthinkable for centuries.
Discussing this issue Childeres and Urquhart (1994) conclude that the international
community continues to expand, local populations demand an equal share and rights in
the allocation and the use of their resources, or require the right and autonomy in the
self-evaluation of their destiny, whereas marginalized groups continue to blend with the
native nations, demanding equal opportunities and greater popularization and
presentation, while migrant workers continue to change national borders, and refugees
continue to cross the borders... (Childeres & Urquhart, 1994).

It is estimated that in Europe alone there are about 10 million migrant workers and
that worldwide 24 million people live within the borders of other nations (JIykau-
3opanuh & MBanosuh, 2014; Penninx, 2016). This situation has raised the question of
how different cultures can live and interact in a global community. And the answer is
usually associated with the need and the possibility of establishing intercultural dialogue,
which is considered to be essential for raising the level of understanding among members
of different peoples and cultures.

Coexistence in today’s cultural and pluralistic society is based on the concept of
interculturalism, which implies changes at all levels of society. Active participation of
citizens in public life plays an active role in these changes. The function of intercultural
dialogue is reflected in the promotion of understanding, tolerance, rule of law, human
freedom and peace and avoidance of negative cultural pluralism.

However, in order for intercultural dialogue to be achieved, it is necessary to provide
appropriate conditions. Considering this problem and searching for conditions that can
contribute to the development of intercultural dialogue, Lukad-Zorani¢ and Ivanovié
(2014) claim that these conditions are focused on:

- accepting the paradigm of human rights as the foundation of mutual respect,
- intensification of intercultural communication and exchange,

- accepting cultural pluralism,

- participation of citizens,

- inclusive policy at all levels and in all sectors and
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- building a culture of dialogue and education for intercultural dialogue.

These conditions can only be achieved if there is a quality intercultural education in
wider community and if it includes student population in formal education, but also other
members after completion of compulsory education through various forms of non-formal
education.

Intercultural concept of education

Today, the world is in the stage of social development characterized by the general
identity crisis. Such situation results in the phenomenon that "people are prone to forcing
the identity of a community based on an ethnic group, nation, religion or territory, which
is overshadowed by the fundamental rights of the individual, the freedom of conscience,
the prudence and the attraction of the universal" (Perotti, 1995). Analyzing the current
state, Stojkovi¢ (2002) concludes that there is a phenomenon that Freud called "the
narcissism of small differences, which acts in the opposite direction, emphasizing the
difference rather than the similarity of neighboring cultures" (Stojkovi¢, 2002). One of
the biggest weaknesses of multicultural politics, and therefore multicultural education, is
the emphasis on differences. Unlike this concept, which is more oriented towards the
particular needs of a single category, the concept of intercultural education is focused on
communication and pursuit of a new synthesis and adaptation of the system to the new
requirements posed by the existing multicultural society. One of the key prerequisites for
achieving the concept of interculturalism is the education and upbringing which will help
young people "to expand the range of their references, to experience different cultural
characteristics of their environment and to become qualified for non-violent behaviour
and assertive communication" (KneZevi¢ Flori¢, 2005).

"The intercultural concept of education starts from cultural diversity and extends it
to the complementarity of universal and singular in order for dialogue to be more open,
more dynamic and more flexible" (Jelaci¢, 2011). Today, more than ever before, education
must be open to diversity, that is, it must be intercultural. "Main goal of intercultural
education is to create a sustainable way of life in a multicultural society”" (GoSovié¢, 2009).
It can be achieved by promoting understanding, mutual respect and dialogue among
groups belonging to different cultures, by ensuring equal opportunities for all and by
combating discrimination.

Intercultural education implies a concept of education that is based on these key
dimensions:

- supporting diversity in all areas of human life and
- promoting equality and human rights.

Recognition and support of diversity in all areas of human life should help pupils
develop sensitivity to understand that people belonging to different ethnic and cultural
communities have developed a whole spectrum of different ways of life, customs,
worldviews and that this diversity has been enriching their lives. Promoting equality and
human rights develops pupils’ awareness of the need to combat unfair discrimination and
to promote the values on which equality is built. Therefore, interculturalism as a
dimension of education indicates the possibility to overcome cultural differences and to
foster positive relationships between different social groups and their members.
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Intercultural education provides the opportunity to find and generate common opinions
of the boundaries of cultural differences (Bennett, 1993).

A deeper analysis of the concept of intercultural education shows that a particular
emphasis is placed on the tendency to affirm differences as a necessary and important
component for equalizing the positions of traditionally marginalized social groups and for
promoting equal opportunities for members of all social groups, in particular for minority
ones. However, intercultural education can not be focused solely on teaching differences
between cultures, because even though informative knowledge of diversity is necessary, it
is not enough. This knowledge can present the starting point, but it must constantly be
enriched by experiences that include unsuccessful attempts and mistakes when
establishing contacts in intercultural meetings, as everyday experience shows that
contacts between different cultures often results in mutual misunderstandings. Therefore,
the establishment of relations between members of different cultures should make the
essence of intercultural pedagogical activities.

Intercultural education presents a process in which all participants are required to
know their own culture and tradition, because it enables them to understand the culture
and traditions of others. Only those who are rooted in their own culture and who know
well the traditional values of their own culture have no fear of diversity and take a positive
attitude towards cultural exchange. Intercultural sensitivity is not an innate trait, but is
acquired and taught at different age levels and different levels of the educational system.
The concept of intercultural education, which should include all levels of the educational
system (from preschool to higher education), should include all aspects, starting from
legal regulation, curriculum, textbooks, educational support and monitoring to school
practice (in particular, teaching and learning), ethos (school climate) and teacher
education.

The concept of interculturalism in school

Significant social and political changes in our region have caused the need for
intercultural education to become an integral part of the school context. The past decades
characterized by war conflicts, a decline of GDP, poverty, a large number of refugees and
displaced persons have adversely affected everyday life, cultural patterns of the
population, the status of social institutions (Ivié, 2001; Spasié, 2010; Stanisavljevié
Petrovi¢, 2011). Such unfavorable social conditions have significantly affected school as a
basic educational institution in which many accumulated and unsolved problems from
the previous periods are reflected. In a society pervaded by conflicts, political turmoil,
national intolerance and violence, school seeks new solutions in which it could realize its
role as a humane social institution. In that sense, school finds its support in intercultural
education and upbringing, where, together with other institutions and individuals, it can
realize its mission in building a future world based on the principles of human rights,
freedom, equality in education, and above all the accessibility of educational institutions
to all members of society.

Requirements for the reform of the school system, created by the popularization of
the concept of interculturalism, have been supported by and defined in the relevant
national documents adopted by the Government of the Republic of Serbia (The National
Strategy for Resolving the Problems of Refugees and Internally Displaced Persons, 2002;
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Poverty Reduction Strategy 2003; Strategy for Improving Roma Education, 2003; Joint
Action Plan for the Promotion of Roma Education, 2005; Strategy for Improving the
Position of Persons with Disabilities in the Republic of Serbia, 2006, 2007-2015). In
accordance with the concept of interculturalism, the adopted documents show the
tendency towards achieving the goals of intercultural education and upbringing related
to:

- overcoming social inequality and inequality in education,

- developing respect and tolerance towards cultural differences,

- helping pupils to acquire knowledge about interethnic relations and the basis of
different cultures (Petrovi¢ & Janjetovié, as cited in Jelacié, 2011).

It is clear that the society is committed to achieving the goals of intercultural and
multicultural education, as expressed in legal and programme documents in terms of
availability of school institutions. Namely, the Law on the Foundations of the Education
System distinguishes the principle of equal rights and access to education without
discrimination and separation based on gender, social, cultural, religious, ethnic and
other characteristics as one of the basic principles (Law on the Foundations of the
Education System, Article 3, paragraph 1). This clearly indicates that school institutions
are accessible to all children regardless of differences, i.e. children have equal rights when
it comes to attending educational institutions.

In the concept of intercultural education, accessibility to education is considered the
prime and fundamental characteristic, from which the basic preconditions that need to be
fulfilled in order to realize the process of inclusion of minority into the majority culture
arise. Consequently, it is very important that schools, as basic institutions for education
and upbringing, are truly accessible to members of all cultures. In other words, this
requirement should not remain declarative, but it should enable active participation of
minority culture in the educational process.

Undoubtedly, the availability of school institutions is of great importance for
achieving the goals of intercultural education, even though numerous obstacles and
difficulties emerge in schools in Serbia precisely at this first stage. In support of this,
especially in terms of school accessibility to all children regardless of their differences,
there are research data on the inclusion of children with special needs, as well as children
of marginalized groups, especially the Roma population. The research conducted in our
country has produced data indicating insufficient inclusion of children of different
categories and inadequate readiness of teaching staff to work with them. This is especially
noticeable when children of the Roma population are concerned, who are still
insufficiently included in the system of full-time compulsory education (Arsenijevié,
2003; Ljubié¢, 2003; Mitrovi¢, 2003; Macura Milovanovi¢, 2010; Petrovié¢ et al. 2010;
Stanisavljevi¢ Petrovi¢ & Luki¢, 2011; Srdi¢ & Sucevi¢, 2012). Competence-based
education model relies on the principle of connection between acquiring and
demonstrating competences and the situation and experiences in which these
competences develop and express themselves. Therefore, it can be concluded that all
modalities of education (formal, non-formal and informal) are important for the
development and expression of intercultural competence. For this reason, teaching
objectives related to creating conditions for achieving intercultural function in school
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should not be realized as a specific addition to existing courses or as introduction of a new
course, but as a principle that permeates not only all courses, but also the entire school
life.

In order to implement the concept of interculturalism in schools, it is necessary to
make a number of radical changes that require both internal and external transformation
of school, i.e. changes directed towards reformation of all aspects of school life and work.
It is primarily meant to strengthen school culture and create an atmosphere and climate
that enables and supports development of pupils from different ethnic groups, strengthen
cooperation among all participants in educational process, pupils, teachers, school
employees, parents, as well as local communities (Banks, 1999). These changes imply
reconsideration and replacement of the dominant monocultural perspective by a
pluralistic approach to education, which is highlighted by a number of authors (Purisic-
Bojanovi¢, 2003; Knezevi¢ Flori¢, 2005; Markovi¢ & Prnjat, 2011; Andelkovi¢ &
Stanisavljevi¢ Petrovié, 2013). Starting from cultural pluralism, Gorki (2006) lists the
following elements that need to be reformed at school in order to implement the concept
of interculturalism: it is necessary to create equal opportunities for all pupils so that they
can realize their potentials; it is necessary to prepare pupils for active participation in
intercultural environments, which influences the development of critically active and
conscious individuals; it is necessary to train teachers to effectively encourage all pupils to
learn regardless of their cultural differences, and it is necessary to take an active role in
re-examining own educational practice.

According to the pluralistic approach, pupils should be introduced to different
cultures with the aim of emphasizing similarity between their own culture and cultures
and traditions of other nations. It is also important to draw attention to the existence of
cultural stereotypes and the need to overcome them. Considering the fact that stereotypes
provide only limited insights into other cultures, mostly negative ones, and that they
impede communication with members of other cultures, they are not desirable in
intercultural communication (Markovié & Prnjat, 2011). Namely, by familiarizing oneself
with the unknown and different, preconditions for overcoming prejudice and resistance
are created and the sensitivity of individuals in relation to diversity increases.

Pluralistic approach contributes to achieving the goals of intercultural education, but
also of upbringing, because besides providing information and knowledge, it creates
conditions for the development of understanding, skills and abilities, attitudes and values.
Therefore, it is quite justified to talk about the development of a complete personality
when goals of intercultural education and upbringing are concerned. Unlike the
monocultural approach, which is mainly aimed at development of pupils’ cognitive
abilities, pluralism in education provides the perspective of a holistic approach, where
through various forms of intercultural encounters, each individual has the opportunity to
develop his/her intellectual, aesthetic, creative, cultural and emotional aspects of
personality. Accordingly, it is possible to expect some benefits especially when it comes to
the inclusion of minority members in the majority culture. One of the possible
contributions is preparation for real-life situations in a world of difference, in which other
characteristics, and above all respect, tolerance and empathy are very important. In a
school context, when interacting, members of the minority and majority culture have the
opportunity to develop empathy and positive emotional reactions to cultural diversity.
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In order to apply a proper pluralistic approach in schools, other steps are also
needed, such as "textbook revision, revision of the existing education programs,
introduction of new courses, recruiting lecturers from different ethnic groups, etc.”
(KneZevié¢ Flori¢, 2005). Particularly significant are the changes of curriculums, which,
according to the results of a small number of studies in Serbia, are not sufficiently
oriented towards achieving the goals and tasks of intercultural education (Petrovié, 2001).
Namely, it is considered that our curriculums (at primary and secondary schools) are
directed towards national contents, even though our society is traditionally multicultural.
First of all, the contents related to the history and culture of different nations that used to
live and still live in our region should be represented in the national curriculum (Prnjat,
2015). Since it is not the case, the question arises — how is it possible to develop a positive
attitude towards cultures of other nations if the writers, members of national minorities
and nations living in the region of the former Yugoslavia are not represented in teaching
contents (Petrovi¢, 2001). In this context, the need for curriculum transformation is
highlighted, since the teaching content itself should be in the function of providing
knowledge that will lead to better understanding of other cultures. In addition, it is
important that the implementation of content from the domain of intercultural education
takes place in a meaningful, creative and purposeful way. In essence, such educational
contents that develop creativity, initiative, individual development, diversity, variety,
respect and humanity are essential.

Adequate realization of teaching contents enables pupils to develop knowledge, but
also positive personal attitudes towards diversity, openness and curiosity. Understanding
of other peoples and cultures, readiness to learn about different ways of life, and
motivation to consider and perceive some issues from another point of view are also
developed (Milutinovié & Zukovié¢, 2007; Prnjat, 2015). Courses in which there could be
improvement in the adoption of traditional and intercultural values are geography and
foreign languages. The contents of these courses include factors such as territoriality,
national identity and diversity, which are particularly important for understanding
traditions and for the development of interculturalism (Prnjat, 2015). In this respect, we
consider it necessary to take a more profound view of the potentials of certain courses
that are not sufficiently used to develop the concept of interculturalism, and to consider
introduction of new approaches such as an interdisciplinary approach to the
understanding of intercultural content. A course that can be focused on adopting
traditional and intercultural values in teaching is geography.

In order to acquire the necessary knowledge and develop the necessary skills in this
domain, it is necessary that the contents of geography teaching be related to the contents
of history, sociology and anthropology. In other words, these contents should include
knowledge about specific identities and traditions and about common problems and goals
in society. Particular attention should be paid to the phenomenon of migration, which is
one of the main causes of the emergence of intercultural needs (Goler, 2016; Penninx,
2016).

In regard to the aspect of developing interculturalism in school, integration of
contents of different courses presents one of the most desirable models when considering
current issues and problems. Overcoming a single-course approach and implementing
interdisciplinary principle in the consideration of intercultural content is a good
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orientation in order to understand content, solve problems, build intercultural
competencies of both pupils and teachers.

Intercultural topics can be studied from different angles, through different subjects.
In this way, pupils recognize the purposefulness and significance of problems from
different perspectives, which helps them to view the problem comprehensively. Also,
pupils have the opportunity to understand the connection between different factors that
condition certain phenomena, to understand the culture, religion, language and attitudes
of others.

Knowledge gained in this way has a transfer value and is more functional. An
interdisciplinary approach encourages a reflexive discussion, metacognitive activities,
development of attitudes and skills necessary for proper action and evaluation in different
life situations. Through collaboration on projects and tasks, when solving problems,
pupils apply knowledge from different disciplines, which makes them more competent
and helps them develop a critical attitude towards the contents and enhances their ability
to communicate constructively in different environments.

Organizing teaching in one’s mother tongue and creating conditions for learning
languages of ethnic minorities in schools (when a majority group learns the language of
minorities) also constitutes a significant presumption of intercultural understanding. The
emergence of self-isolation of young people of different ethnic background is very
common in both school and the wider community. In order to overcome this condition, it
is necessary that all members of society become engaged, that bilingualism be recognized
as a desirable ability, especially in multinational environments. Teaching a foreign
language implies teaching the culture and traditions of others, since these are the topics
through which the content of this subject is most often realized (Prnjat, 2015). In addition
to acquiring knowledge, one of the main teaching tasks in foreign language teaching is to
develop the ability to interact with those who speak different language on the basis of
equality, with respect for one’s own identity and the identity of the interlocutor.

The organization of teaching based on traditional ways and models for learning and
teaching does not provide necessary opportunities for developing awareness of the need
to know the traditional and intercultural values. If school is to respond to challenges in
this domain, new and different approaches in learning and teaching are needed. In
accordance with this, it is recommended to overcome the partial approach (division into
teaching fields and subjects) and to introduce integration of contents from different fields
into unified themes that reflect diversity (Banks, 1997). Content integration offers the
possibility to develop knowledge of members of other cultures through certain topics, to
introduce significant individuals from other cultural milieu, and to select appropriate
literature of eminent authors belonging to other cultures. Although integration is possible
in a number of subjects, especially of subjects that meet the need for understanding and
critical thinking about other cultures, and in which content integration is desirable, are
the following: history, geography, art and music, civic education, foreign languages with
elements of national culture (Jelac¢ié, 2011; Markovié¢ Krsti¢, 2012).

Changes in curriculum contents also relate to changes in the learning process.
Therefore, in order to achieve the goals of intercultural education, it is necessary to
develop models of interactive learning, exercises, workshops, projects and research that
promote communication and cooperation. Of particular importance is the enhancement
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of cooperative forms of learning, which enable exchange of knowledge and experiences,
stimulate cooperation, and create a good basis for the development of friendship and
socializing. Joint work of pupils of different cultures on the same topic contributes to the
promotion of activities, dialogue and appreciation of diversity. When considering
interculturalism, the way in which the language is used, i.e. the verbalization of thoughts
and ideas, is very important. In fact, language is not important only for expressing
thoughts, ideas and values, but also for understanding and learning (National Council for
Curriculum and Assessment, 2006). Dialogue based on the principles of non-violent
communication should be developed through language. Consequently, preference should
be given to dialogue and cooperative work in teaching, since they contribute to mastering
the richness of one’s own linguistic culture and create the possibility to learn other
linguistic cultures (Petrovi¢, 2001; Prnjat, 2015). Developing communication skills and
tolerant relationships significantly influences diversification of the range of one’s own
reflections and sentiments associated with different cultural characteristics (Nincevié,
2009). With a tolerant attitude and using the skills of non-violent communication, it is
possible to find an adequate solution for conflicting situations that occur in the school
environment (Jeladi¢, 2011; Neuliep, 2012).

Different active learning and teaching methods can be used to achieve the goals of
intercultural education. Various authors point to the importance of discovery, problem
and research methods, as well as to the outstanding importance of dialogue,
argumentative debate and discussion (Puri$i¢ Bojanovié¢, 2005; Markovi¢ & Prnjat, 2011).
By applying these methods in their academic work, pupils develop curiosity and critical
thinking about the relations between their own and other cultures (Vukéevié, 2007;
Jelaci¢, 2011; Neuliep, 2012). Classes realized through active methods improve pupil’s
participation and also promote communication and verbal linguistic expression, which
supports development of communicative competence and ability to participate in
democratic dialogue (Petrovié, 2001).

Communication through active methods contributes to mastering intellectual and
affective skills, which enables pupils to be more flexible when thinking, expressing
feelings and beliefs, behaving in ways in which they show respect for others, gaining
experience, and understanding attitudes that are different from their own.

In addition to exchanging experiences among peers, the role of teachers in the
realization of the content of intercultural education is also important. In this regard, by
creating optimal conditions for intercultural research, a teacher could contribute to the
development of pupils’ intercultural competences.

Social context in which teaching and other school activities are realized presents an
important element in the realization of the goals of intercultural education. In a
contemporary society, the need for "restructuring school culture is becoming increasingly
recognizable, so that it reflects the cultural diversity of a society and thus helps pupils to
develop knowledge, skills and attitudes necessary for cross-cultural functioning"
(Milutinovi¢ & Zukovié, 2007).

Contemporary pedagogical theories indicate that a curriculum is always conditioned
by the context (Andelkovi¢ & Stanisavljevi¢ Petrovi¢, 2014), and that it is therefore
desirable to introduce changes at the curriculum level. It is also preferred to make the
entire school climate act as an incentive for mutual cultural understanding among pupils.
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School activities aimed at development of a culture based on tolerance, awareness and
appreciation of diversity and pluralism in intercultural education are also extremely
important. Therefore, it is of prime importance that schools are safe for all students,
which forms the basis for the development of pupils’ intercultural competences and their
active participation in the world of diversity.

Although at school the greatest focus is placed on teaching, which is the central
activity, other extracurricular activities are of great importance for the development of
pupils’ intercultural competences. In other words, it is considered that in order to achieve
the goals of intercultural education it is not enough to transfer knowledge through
teaching only, but through a system of diverse activities that should create conditions in
which students discover similarities and differences that can be experienced. Various
extracurricular, leasure activities, especially if they are realized in culturally different
environments (sports, competitions, visits, excursions) or through outdoor teaching
(museums, religious buildings, ethno houses) provide opportunities for pupils to gain
experience, analyze, compare, understand and accept behavior, language, customs, beliefs
and attitudes of others. By working together, for example during field work activities,
through their own experience pupils establish cooperative relationships with other pupils,
perform various activities and solve tasks. This reduces discontinuity between school and
non-school experience and establishes meaningful connections between school
knowledge and real-life problems. Application of intercultural knowledge and skills in
solving real-life problems and acquisition of intercultural competences represent a step
towards a higher quality school (Auljesnkosuh, Cranucassbeuh IleTpoBuh, 2013).

In school context, stereotypes, prejudices, and discrimination can emerge, and it is
therefore necessary for pupils to learn about stereotypes and the ways of their overcoming
through transformative dialogue (Oljaca, 2006). It is believed that universal values can
prevent negative relations between groups, such as injustice, inequality, conflict or lack of
empathy. Consequently, the development of skills for interacting with peers from other
ethnic, religious, cultural and linguistic groups is essential.

Learning social skills that enable more effective interaction with members of other
cultures can successfully prevent unwanted behavior of pupils. Accordingly, various
authors point to the importance of development of non-violent communication skills,
constructive conflict resolution, development of techniques such as negotiating,
concession making, apologizing or giving explanations (Zukovié¢ & Milutinovié, 2008). In
this regard, programmess in which pupils participate as mediators in resolving conflicts
and misunderstandings (School Mediation, Student Parliament, School without Violence)
are of particular importance. However, it should be kept in mind that other factors also
influence the development of favourable school climate, and it is necessary to establish
cooperation and partnership between all stakeholders: parents, educational institutions,
local authorities, local institutions and associations.

Conclusion

The paper discusses realization of the concept of interculturalism in schools, which
creates conditions for the implementation of intercultural values, for encouragement and
training of pupils for coexistence, understanding and building of intercultural relations.
Although much has been done in the acceptance and implementation of this concept,
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especially through legislation and school openness for all students, research and extensive
school practice indicate that the concept of interculturalism is generally accepted only
declaratively in schools in Serbia, and that the concept has not been implemented
satisfactorily in our schools. The reasons for this situation are multiple: starting from
general social circumstances and insufficient investment in education, school lack of
readiness to accept changes of curriculum, methods and forms of work, textbook
literature, school climate, but also insufficient readiness of teachers for the realization of
the goals of intercultural education.

In this theoretical discussion, we wanted to highlight the need for greater
engagement and adoption of new approaches in the implementation of the concept of
interculturalism in schools, especially emphasizing the importance of school culture,
overcoming of the subject approach in teaching and emphasizing the thematic,
interdisciplinary approach in the examination of intercultural issues, the proactive role of
pupils, insisting on the research, active approach in acquiring intercultural competencies.
One of the key factors in implementing these changes are teachers who need to develop
intercultural competences through initial education and professional training in order to
promote intercultural in all forms of school work and to take an active role in re-
examining their own intercultural practice.

Adequate implementation of the concept of interculturalism in schools is possible
only with the transformation of key aspects of school life and work, which involves
changes in curriculum, contents, methods of work and overall school climate. Along with
the internal school changes, there are significant changes in the school’s attitude towards
the local environment, cooperation with local authorities, numerous institutions,
organizations, associations and individuals that contribute to achieving the goals of
intercultural education. Although school has a lot of potential for the application of
interculturalism, it can be noted that in school practice this concept has not been
completely and thoroughly implemented.

In today’s multicultural society, school is a place of meeting, cultural dialogue, and
coexistence of members of different cultures. In this sense, school faces the process of
internal and external reorganization in which the principle of interculturalism is both the
starting point and the goal. Continuous review of one’s own role, critical review of the
achieved, acknowledgement of good practice present conditions for coexistence in
diversity and deeper involvement in the constructive communication of all participants in
the educational process. This is the way in which school can become a significant factor in
the development of a harmonious social community characterized by interculturalism.
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ITKOJIA KAO YMHWJIAILL PA3BOJA
HNHTEPKYJITYPAJIHOCTHA

N3Box: CaBpeMeHO JpYIITBO KapaKTepullle IUIypaaH3aM OAHOCA M IPOXKHMAme
pa3IuuuTHX KyATypa. 360T pPasHOJIHMKOCTH HAIMOHAJIHUX, KYJITYPHHX, BEPCKHUX U
MOJINTHYKUX BPETHOCTH YeCTO [0Ja3d [0 HepasyMeBawma wu3Mely NpUIagHIKA
Pa3JIMYUTHX KyJITypa ¥ H30CTaHKA AUjasIora, LITO OCTaBJba HecaIyIeAUBe IOCIEANIE Ha CBe
CerMeHTe pasBoja APYIITBA. Y IMJbY NpeBa3HJIAKEHAa OBAKBOI CTama, aKTyalHsyje ce
KOHIIETIT MHTEPKYJITYPaJIHOT BacmUTama U obpa3oBama y IIIKOJIaMa, KOju Tpeba naa
IIOCTaHe IIOJIA3MINTE 32 NPOMEHe Yy KBAIUTETY AWjasiora, pasyMeBama U IIOLITOBAMKA
n3Mel)y yuyeHHKa pasIHuuTUX KyJITypa U TpaJuluja.

V pamy ce pasmaTpa peanu3aiija KOHI[ENITa WHTEPKYJITYPAJTHOCTH y ILIKOJAMa y I[HbY
CTBapama ycJIOBa 3a HMIUIEMEHTAIH]y WHTEPKYJITYPUIHUX BDPETHOCTH, IMOZCTUIAMKA U
ocriocobspaBama yJYeHHKA 32 CY)KMBOT, PasyMeBare U H3TPAZby HWHTEPKYITYPATHUX
opHoca. Y TOM CMHCILY, TOTpebHe cy IPOMEHe y CBUM CETMEHTHMa JKHBOTA U PaJia IIKOJIe,
IIOYEBIIX Off IPOMEHA Ha HUBOY KYPUKY/IyMa, OpraHHM3aldje paja IIKose, atMocdepe y
IIKOJIH, 114 CBE A0 LIKOJICKE KYJIType y IeJuHH. Y pajy ce 3aKbydyje ja XyMaHUCTUYKY U
XOJIMCTUYKY ¥ HHTEPAVCLHUIUIMHADHU INIPUCTYI y ILIKOJIX Kao OCHOB 3a CY)KHBOT U
TOJIEpaHLIMjy Ziaje BeJMKe MOTYNHOCTH 3a IPHUMeEHY KOHIENTA HHTEPKYJITYDATHOCTH Y
IIKOJICKOj TIPaKCH, &I Ce yKasyje M Ha IOTeHIWjaje IIKOJe KOjU HHUCY JIOBOJBHO
uckopuitheHn y peainsanuju TOT nuba. HaBemeHu 3axkspyunu ymyhyjy Ha motpeby
YCIIOCTaB/bakha CUCTEMCKHX, KOHTHHYUPAHUX U IPUMEPEHHX IPOMeHA Ha HUBOY IIKOJICKE
KyJIType Y LieJINHH.

K/byuyHe peuM: WHTepKyJATypalIn3aM, KyJATYypHH AHjayor, o0pa3oBame, BaCIUTAIbeE,
IIKOJIa

1 slandjelkovic@gmail.com
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YBoj

¥V epu robanusanyje U MyJITHKY/ITYPaJIHOT APYIITBA IPEMO3HATA je BAXKHOCT adupMarnje
KyJITYpHOT JIjajiora, COLMjaJiHe KOXe3Wje, TOJIEPaHIMje eTHUYKOT pas3yMeBarba U
momToBama. VHTepaknuja uaMel)y IpHIaJHUKA Pa3IMUUTHX KyJaTypa, 360r cBe Behe
Mely3aBUCHOCTH JbyAM Y JaHAIIBEM IJIODJIHOM JpPYLITBY IOCTaJA je CTBAPHOCT U
HY>KHOCT [...] mpu 4yeMy OM HENOCPEJHU CYCPETH M KOHTAKTU H3Mel)y pPa3IndUTHX
KyJaTypa Tpebasi pe3yJTUpATH CBECHUM IIpUXBAaTalkbeM HAEeHTUTeTa 'Apyror’ u
paspaljuBaTu cTepeoTHIIE, IIpepacy/ie, HETOJIEPAHIIN]Y, CTUTMATH3aUN]y U JTUCKPUMHU-
Hanujy Mehy spynuma (Bedekovic, 2015).

¥ ToM cMuCITy, TOTPeOHO je PaiuTH Ha U3TPa/iibU JIPYIITBEHE KJIMME YV KOjoj 6u ce
HEroBao WMHTEPKYITypaIHU AWjaJior U BPeJHOBaJIe KyJTYpPHE, €THUUKE, Je3MUKEe U CBE
apyre pasanuutocTd. CyXUBOT y JIaHANIEM KyJITYPHO-IUIYPAJTMCTHYKOM JPYIITBY
3aCHOBAH Ha KOHIIENTY WHTEPKYJITYPaJHOCTH, IIPETIOTCTaB/ba IPOMEHE Ha CBUM
HMBOMMA JPYIITBA. 3HAYajHy YJIOTy y THM IIpOMeHaMa IpUIIaja IIKojiaMa Koje Cy
IocTasie CTEIUINTA Pa3IMUUTHX KyJITypa, ETHUIMTETA, PEJIUTHja, U Y KOjUMa ce OCTBapyjy
obpaciin MHTEpKyaTYypaauux oxHoca (Bedekovié, 2007). ¥ Hamepu ga OJroBOpH
HOBOHACTAJIMM ITOTpebaMa ApPyYIITBa, IIIKOJIA J0XKUBJ/baBa TPpaHChOPMAIH]jy IPHUXBATAHEM
KOHIIEINITA WHTEPKYJITYPATHOCTA Ka0 CMEPHUIIE Y MOJCTUIAIGY Pa3yMeBama U IHjajiora
n3Mel)y TpUNAJAHWKA Pa3IuuYUTHX KyJaTypa. Jlujasor je OocHOBa 3a XyMaHHCTHUKU
IpUCTYIl y o0OpasoBaiby, a HMHTEPKYJITYPAJIHOCT y ce0M cafp:KM, WMIUIMIUTHO U
EKCIUIAIUTHO, AMjayior KyJTypa Kao OuTHy ofpenuwuiyy. Ilpouecu TpaHcdhopmarlmje cy
JIyTOTpajHHU, CJIOJeBUTH, 00yXBaTajy CBe CyOjeKTe U MHKOPIIOPUPAHHM Cy Y CBE aKTUBHOCTHU
mKose. Y pamy ce ykasyje Ha mOTpe0y XOJHMCTHYKOT —carjieflaBarba KOHIENTa
MHTEPKYITYPATHOCTH y IIKOJIU M Meara MapagurMe Ka OTBOPEHOM HHTErPHCAHOM
KYPUKYJIyMy U HOBUM CTpaTervjaMa yderma y HUMIUIEMEHTAlMju KOHIIENTa WHTEpP-
KYJITYPAJTHOCTH Y INKOJICKOM KOHTEKCTY. Y TOM CMHUCIY, UMIUIEMEHTAI[dja KOHIIENTa
WHTEPKYJITYPAJTHOCTH Yy KYyJTYpy IIKOJIE IIOCTaje jefiaH Of HPHUPOTETA JPYIITBA,
[IPOCBETHE BJIACTH, HACTABHUKA, POAMTEhA U YUEHHKA.

PazBujame KOHIIENTA HHTEPKYJITYPAJTHOCTH

Vineja MHTEPKyJITypaIn3Ma HACTala je U3 pasyMeBarba IOoCIenIa AeMorpadcKor pacra
cTpaHuX 3ajefHuna y EBponu, My/ATHETHHUYKUX U MYJITUKYJITYDAIHHX obesexkja
€BPOIICKOT /IpYIITBA M IGMXOBUX yTHIAja Ha obpasoBame u mkony (Kocropuh &
BepmaHoB, 2006; Goler, 2016). To je HCTOBpeMEHO U "M3pa3 HEYCHENTHOCTH Pa3IHUYUTHX
IIpojeKaTa MHTerpaliyje APyIITBa U HApo/ia, U IMOKYIIAj /Ia ce YMECTO OIIIITe aCHMUIAIH]je
ca jefHe ¥ aHTarOHMU3Ma, CTEPEOTHIIA U TIPEIPACYAA, Ca IPYTe CTPAHe YCIIOCTABY BaIH/IaH
nujasior” (KocroBuh & HepmaHoB, 2006). MeljyTuM, pa3uunToCT! HUCY IIPUCYTHE CaMO
y EBpomnu, Beh y 1esiom cBeTy e ce HApogu U €THUUKE IPyIle CyodaBajy ca "KyJATypHUM
auBep3uTeToM" y CBUM cdepaMa KHBOTA — €KOHOMCKOj, IOJHTHYKO]j, COLMjaIHOj,
IIPaBHOj, BaCIUTHO-00pa3oBHOj. OBaKBO cTame U ofHOC HaMmehe 3axTeBe 3a MHTEH3H-
BHpareM Halopa 3a YCIOCTaBJbarbe Aujasiora Mely KyiaTypama, IITO je 6HO U jeJjaH Of
HajBUKHUjUX 3aK/byyaka H3HeTux y ¢unanHoj Jleknapanuju MehyHapoaHe koHbe-
peHnyje Yiora MHTEPKYITYPaIHOT JHjajora y pasBojy HOBOT (ILIypajiHOT, JeMOKpAaT-
ckor) rpahaHcTBa, oapKaHoj 2007. roguHe y [TafoBH.
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IlojaM MHTEPKYJATYpPAJIHO je "TUHAMUYAH 10jaM U HY>KHO YKa3yje Ha OZJHOC, pa3MeHY,
Ha CKyIl JUHAMHUYKHX TOKOBa Koju obesiexaBajy cycpeTe IOjeJUHAIA Pa3JIHMYUTOT
kysatypHor uaentutera” (Camilleri, 1992). MHTEPKYATypaIHOCT ce CXBaTa Kao KOHIENT
ToJIepaHIije Mel)y pasJIHuYuTUM KyJITypama, KOjH IO/pa3yMeBa CyOUaBame U YCIEIIHO
pemiaBame mpobyieMa KOjU HACTajy y OJHOCHMA H3Mel)y IpPeACTaBHUKA DPa3IMUUTHX
kyarypa (Perotti, 1995; Vrcelj, 2005; Hrvati¢, 2007; Markovi¢ & Prnjat, 2011). Pagu
mpelu3Hujer oxpehema U jacHUjer cxBararba OBOT IOjMa, MOTPeOHO je /a ce HampaBH
JUCTUHKIIMja U3Mel)y I0jMOBa MHTPEPKY/ITYPAIHOCT U MYJITHKYJITYpanHocT. [Ipemzaa ce
OBa /IBa II0jMa BeOMa YeCTO YIOTpeOJhaBajy Kao CHHOHUMH, IIOCTOje OUTHE pasJIuKe.
MyATUKY/ITYpaTHOCT O3HAuaBa IOCTOjalbe BUIE KYJATypa Ha jeJHOM IIPOCTODPY, JOK
HMHTEPKY/ITyPATHOCT IOJ[pa3yMeBa OfHOC Mely KyJaTypama U HEOIXOJHOCT MelycoOHe
nHTepakuyje. VIHTepKyITypasIHOCT MPETIIOCTaB/ba OTBOPEHOCT, PaZJO3HAIOCT, CIIPEMHOCT
Ha NPUXBATalk€ HOBOT M HEMO3HATOT. VIHTEpKYyJITypasHOCT yBakKaBa TPaAMIMOHAIHE
acmekTe KyJType Kao INTO Cy je3WK, HOIIKA, Bepa, TacTPOHOMUja, Aakye obpacie
IIOHAIIakha KOje MPUIIAHUIIY jeTHE KYJITyPe JKeJle /1a YII0O3Hajy KaKo OU UX YIOPEeIUIIU ca
CBOjOM KyJITYpOM W TpPagunujoM. MyJITUKYJITYPaJTHOCT yBajkaBa MOCTOjarhbe Pa3JIMUUTHX
KyJITypa U TO cMaTpa OGOraTCTBOM CaBPEMEHOT CBeTa, i 3a PA3JIUKY OJf UHTEPKYJITY-
PATHOCTH, HE MHCHUCTHPA HA HEONIXOJHOCTU HUXOBE HHTEPAKIHje.

JlaHac, HApo/ U HAIWje OCTBApyjy KOHTAaKTe W WHTEPAKIU]y Ha HAUWHE KOjU Cy
CTOTMHAMa TOJWHa yHasaz Owin He3amMuciauBu. Pacmpapspajyhu o oBome Ywuizmepc u
Vpkyxapt (1994) 3ax/byuyjy Aa y Mel)yHApOAHOj 3ajeHUIIM, KOja HACTaBJba /la Ce MIHPH,
JTOMOPO/IAYKO CTAHOBHUIIITBO Z00Mja jeZlHAK yZIe0 W IIpaBa y PaCIofiesin U KOpHUIhewy
pecypca, MapruHajJn30BaHe Ipylle HACTaB/bajy Jla Ce CTallajy ca M3BOPHUM Halldjama
3axteBajyhu jemnake wmoryhHoctm u Behy momysnapusanujy, TPUAONUIN PaJIHHI
(pamHUIM MUTPAHTH) HACTaBJbAjy [la MIOMEPAjy HAIMOHAJIHE TPAHUIE, AOK H30eryiuie
HacTaB/bajy na npenase rpanure (Childeres & Urquhart, 1994). IIponemyje ce aa camo y
EBponu nMa 0KO 10 MIJIMOHA PaJHUKA MUTPAHATA, a []a ITHPOM CBETa 24 MUJIMOHA JbY/IU
JKMBH yHyTap Tpanuna apyre Hanuje (Jlykau-3opanwh & HBanouh, 2014; Penninx,
2016). TakBO cTame, YCJIOBUIO je Ja ce IOCTaBU IUTAae€ KAaKO M Ha KOjU HAYUH
Pa3JIMUUTE KYJATYype MOTY >KMBETH U KOMYHHIIUPDATH Y jeHOj IJIOOAJTHOj 3ajeSHUIIH.
OxmroBop Ha OBO mHUTame Hajuemrhe ce TMmoBe3yje ca morpeboM u  Moryhuourhy
YCIOCTaBJ/hatha MHTEPKYITYPATHOT AMjayiora, 3a KOjU Cce CMaTpa, [Aa MOXKe JOIPUHETH
[IOZM3aby HUBOA pasyMeBama Mel)y NpUIAJIHULIKMMA PA3IMUYUTHX HAPOAa U KyJITypa.
Mehyrum, a2 6M HUHTEPKYJATYpaaHH AWjaJiol MOTao Ja Ce OCTBApH, HEOIXOMHO je
06e36eauTu ofroBapajyhe yciose.

Pasmarpajyhu oBaj mpobsiem u Tparajyhm 3a ycioBHMa KOjH MOTY Ja JIOIIPUHECY
pas3Bojy WHTEPKyATypasHor nujanora, Jlykau-3opanwh u VBanoBuh (2014) u3HOCe
MUIIBEEHE 1A Cy OBU YCJIOBH YyCMEPEHH Ha:

- IpUXBAaTame apajurMe JbyCKUX IIPaBa Kao TeMesba Me)yCOOHOT MOIITOBAA,
- IHTE€H3UBUPAahe HHTEPKYJITYPAJIIHE KOMYHHUKALIHj€e 1 pa3MeHe,

- IPUXBATAE KyJITyPAHOT IUIyPAIU3Ma,

- yuenrhe rpaljaHa,

- HHKJIy3UBHY IOJIMTHKY Ha CBUM HHBOUMA U Y CBUM CEKTOPHMA U

- U3TPaJIby KYJITYpe Aujasora 1 06pa3oBama 3a UHTEPKYITYPATHY JUjaJIOT.
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HaBeneHu ycaoBH, MOTy OHTH OCTBapeHHM jeAWHO YKOJMKO HAa HUBOY MINpE
JPYLITBEHE 3ajeHUIIE IOCTOjU KBAJTUTETHO HHTEPKYJITYPAIHO 00Pa30Babe U YKOJIUKO je
wuMe obyxpaheHa yueHHYka momysnanuja y GopMmasHoM oOpasoBamby, ald U OCTIU
IeHH YIAHOBHM HAKOH 3aBpIIETKA PeJOBHOT LIKOJIOBAha, IyTEM DPA3IUUYUTHUX OOJIHNKA
HedOpMaTHOT 06pa30Bama.

HNHTEpKYJITYypAITHU KOHIIENIT 00pa3oBama

CBer ce JaHac Hajla3d Ha OHOM CTYIIbY APYUITBEHOT pa3Boja KOjU KapaKTepHIIe
CBEOIIITa KpH3a HJeHTUTeTa. TakBO CTame 3a MOCJIEQUIy MMa IOjaBy "ma cy Jpyau
CKJIOHU (OpCUPATH UAEHTUTETE 3ajeIHUIle yTeMe/beHe Ha €THUYKO] CKYIHHU, HAaIUjU,
BepU WM TEPUTOPHjU, a KOJU 3acerbyjy TeMesbHa MpaBa IMOjefuHIla, cJI000y CaBecTH,
pas6oputocT U npuBIavyHoCcT yHuBep3atHor' (Perotti, 1995). AHanusupajyhu mocrojehe
crame, CtojkoBuh (2002), KOHCTaTyje Aa je mpucyTaH ¢deHOMeH Koju je jom Dpojxa
Ha3WBao "HAPIIM3MOM MaJIUX Pa3JIMKa, KOjHU JieJyje y CyIPOTHOM IpaBIy Harsiamasajyhu
Pa3/JIMYUTOCT Ha payvyH CJIMYHOCTH cycequux kyarypa" (CrojkoBuh, 2002). Jemna of
HajBehux 1aboCTH MYJITHUKYITypaHE MOJIUTHKE, A CAMUM THM U MYJITUKYJITYPATHOT
o0pa3zoBara je HarjlallaBamke pasjiika. 3a pasjiuKy Off TAKBOT KOHIIENTA, KOjU je BHIIE
OKpeHyT Ka MmoceOHMM IMoTpebaMa jeAaHe KaTeropuje, KOHIENT WHTEPKYJITYPaJTHOT
obpa3oBarba yCMEPEH je Ha KOMYHHUKAIMju U IMPOHAJIaKelby HOBE CHHTE3e W Ha
ImpujarohaBarmy CHCTeMa HOBHM 3aXTeBHMa KOje je IOCTaBHO MOCTOjehrn MyJITHUKYJI-
TYypaJIHA KOHTEKCT jpymTBa. Kao jeman on OWTHHUX IPENyCIOBA 32 OCTBAPUBAIHE
KOHIIEIITA MHTEPKYJITYPAIHOCTHA UCTUYE Cce 0Opa30Bame U BacluTame y3 momoh kojux he
MJIaZy Mohu "/la IpoIIKpe PacloH CBOjuX pedepeHIH, /1a TOKUBE Apyraddja KyJaTypHa
obesiexkja CBOT OKDYXKeHa U OCIIOcOo0e Ce 3a HEHACWIHO IIOHAIIAE W aCEPTHBHY
komyHukaiujy" (Knezevié Florié, 2005).

"VIHTepKy/ITypaJIHA KOHIENT 00pa3oBama I0JIa3W Of KYJITYpPHE Pa3HOJIMKOCTH U
MIPOIIUPY]e je Ha KOMIUIEMEHTAPHOCT YHUBEP3AIHOT ¥ CHHTYJIAPHOT KaKo OU JAujasor 61o
OTBOpeHUju, IuHAMUUHUjU U uiekcubmwinuju” (Jelacié, 2011). JlaHac, BUIlle HETO MKaza
mpe, o6pasoBame Mopa /ia Oy/ie OTBOPEHO 3a PAa3JIMYUTOCTH, TO jeCcT, OHO Mopa ja Oyze
HHTEPKYATyparHo. "IlW/b HHTEpPKYJITypaJIHOT 00pa3oBama je CTBapame O/PIKHBOT
HAuMHA 3ajeJHUYKOT KUBOTA y MYJATHKyJATypasiHoM apyiutBy" (TomoBuh, 2009).
ITocraBsbeHM ITUJb MoOTyhe je OCTBAapUTH U3TPa/IEbOM Pa3yMeBamha, y3ajaMHOT IOIITOBaka
U aujasora Mely rpymaMa Koje MPHUIAZajy PasjnyuTUM KyaTypama, obezbeljuBamem
jenHakux MoryhHoCTH 3a cBe U 60pOOM MPOTUB AUCKPUMHUHAIH]E.

VHTepKyATypasHO 00pa3oBame MoApa3yMeBa TaKaB KOHIENT BaCIIUTHO-06Pa30BHOT
pa/la Koju je 3aCHOBAH Ha JIBe KJbyYHE INMEH3U]e, U TO:

- [IoJApXXKaBamwy Ppa3/IN4YUTOCTH Y CBUM obJiacTuMa JbYACKOT X XHUBOTa U
- IPOMOBHCalkby PABHOIIPABHOCTU U JbY/ICKHX IIpaBa.

VBaxkaBame U IOJApXKABaHke DA3JUUYUTOCTH y CBUM oOOJacMMa JbYZCKOI >KHUBOTA,
Tpeba Zja Kofi yUeHNKa Pa3BHje OCET/BUBOCT Ha UMEbEHUILY JIa CY JbYAM KOjU IPUIazAajy
Pa3IUYUTUM €THUYKUM U KyJTYPHUM 3ajeHUIlaMa IIPUPOAHO Pa3BUJIM YUTAB CIEKTap
pa3IUUYUTUX HayWHA JKUBOTA, oOMYaja, IoIlefla Ha CBET M Ja UX Ta Pa3HOJIUKOCT
oborahyje. IIpoMoBHcarbe PABHOIIPABHOCTH U JbY/ICKUX IIPaBa Pa3BHja KOZ yUEHHUKA CBECT
0 MOTpebU CyNnpocTaBsbarba HEIPABEAHO] JUCKPUMUHALIMU M IIPOMOBHCAIbY BPETHOCTU
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Ha KojuMma ce usrpal)yje paBHOMpaBHOCT. HTepKy/ATypaau3am, Jakije, Kao JUMeH3Uja
obpasoBama ymyhyje Ha MoryhHocT mpemointhaBara KyJTYPHUX Pa3JIMUYUTOCTH H
HeroBama IMO3UTHBHUX OAHOCA M3Mel)y pasIu4UTHX JPYIITBEHUX TPyMa U EHUXOBHUX
yjaHoOBa. VHTEPKyJATypaaHO o0pa3oBarbe IIpy:ka MOryNHOCT 3a IpOHAJIaXKemhe U
reHepHcarbe 3ajeJHUYKUX CXBaTamba O TpaHHIlaMa KyJTYpPHHX pasjinka cMmatpa bener
(Bennett, 1993).

JlyOspa aHanM3a KOHIIENIMje WHTEPKYITYPATHOT 00pa3oBama MOKa3yje /ia je y mboj
moceGHO MCTaKHyTa TeXiba 3a adUPMalnMjoM PA3IUYUTOCTH K0 HEONXOAHE U BaKHE
KOMIIOHEHTE 3a yjeZlHauaBame MO3HUIMja TPASAUIINOHAIHO MAPTHHAIN30BAaHUX IPYILITBE-
HUX TpyIa ¥ IPOMOBHCAKHEM jeZIHAKUX MOTYNHOCTH 3a CBe APYIITBEHE TPYIIE U EbUXOBE
YJaHOBE, & HAPOUWUTO 3a MAamHHCKE JPYIUTBeHe rpyme. MelyTHM, HHTEPKYITYPasHO
obpa3oBame He MOXKe OUTH yCMEPEHO caMoO Ha IOZ[ydaBare O PA3IUUYUTHM KyJITypama,
jep u mopeq Tora ITO je MHQOPMATUBHO 3HAHE O PABJTHIUTOCTH HEOIXOJHO, OHO HHUje
noBosbHO. To 3Hame MOXKe [la Ipe[CTaB/ba II0JIa3HY OCHOBY, ajld Ce MOpa CTAJIHO
JIONyhaBaTH UCKYyCTBHMAa Koja he oGyxBaTaTH Heycliesie MOKYyIlaje W TPEIIKe Y IPOIecy
YCIOCTaBJ/hatha KOHTAKATA y MHTEPKYJITYPAIHUM YCJIOBUMA, jep CBAKOJAHEBHO HCKYCTBO
[OKasyje /[a y KOHTAKTUMa u3Mel)y pasjMuuTHX KyJITypa, BeOMa YEeCTO 0Ja3u [0
MeljycobHOr HepasymeBama. 300r TOra, YCIOCTaB/bathe OAHOCA H3MeDy HOCHIana
pa3IMYUTHX KyJATypa Tpeba /[Ja YMHHM CYIITHHY WHTPEPKY/ITypaJHE IIeJarolike
AKTUBHOCTHU.

HHTepKyATypasHO 00pa3oBarbe MPEJCTaB/ba MPOLEC Y KOjeM Ce Off CBUX yUeCHHKA
3aXTeBa Jla II03HAajy COICTBEHY KY/ITYPY U TPAAUIIH]Y, jep O/ TOora 3aBUCH KOJUKO he GUTH
crIocoOHM Jla pasyMejy KyJITypy W Tpaguuujy Apyrux. Camo OHaj KO je YKOpemeH y
COIICTBEHO]j KYJITYPH U KO 100pO MO3Haje TPaAUIMOHAIHE BPEAHOCTH COIICTBEHE KYJITYPE,
HEMa CTPaX OJf PA3IMYUTOCTH U 3ay3MMa MTO3UTHBAH OZHOC IPEMa KYJITYPHO] Pa3MeHH.
VHTepKyITypasiHa OCeT/bHBOCT HHUje ypolheHa ocobuHa, Beh ce cruue u yuu Ha
Pa3IMYUTIM y3PACTHUM HUBOMMA U PA3IUYUTAM CTYIE-EBHMAa BaCIHTHO-0OPa30BHOT
cucrema. KoHIIENT MHTEPKYJITypaTHOT 00pa3oBama Mmopes Tora Imro Tpeba /1a 06yxBaTH
CBe HHUBOE BAaCIHUTHO-0Opa30BHOT cucTeMa (07] MPEIIIKOJICKOT J0 BHCOKOIIKOJICKOT),
Tpeba [a yK/bYYHM U CBe acIeKTe I[0YeB Of [PaBHE PEryjIaThBe, MPEKO MIKOJICKHX
mporpama, yiibeHuKa, moapinke u npahema obpasoBama 10 IIKOJICKe mpakce (rmocebHo
HAaCTaBe U yuera), eToca (IIIKOJICKe KJINMe) 1 06pa3oBama HaCTaBHUKA.

KoHIenT HHTEPKYJIATYPATHOCTH y IIIKOJIA

3HauajHe JPYIITBEHE U IOJUTHYKE IMPOMEHE Ha HAIIUM IIPOCTOPUMA YCJIOBUJIE CY
moTpeby Aa HWHTEPKYJIyTPAJIHO BACIHUTakhe W 00pa3oBarbe MOCTAHE CACTABHU JIEO
IIKOJICKOT KOHTeKcTa. IIpoTekye aeneHuje obesie’keHe PATHUM CyKOOWMa, MafioM
JIPYLITBEHOT IIPOM3BO/A, CHPOMAIIITBOM, BEJIMKUM GpOjeM M30eryIuX U pace/beHuX JIulla,
HENOBOJFHO Cy YTUI@JIe HAa CBAKOJHEBHHU JKUBOT, KyJITypHe 06Opaciie CTaHOBHHIITBA,
crartyc apyurtBeHux uHcrutyiuja (Ivié, 2001; Spasié, 2010; Stanisavljevi¢ Petrovié¢, 2011).
OBakBY HEMOBOJbHU JIPYUITBEHH YCJIOBH 3HAUAjHO Cy Ce OZPa3Wjd Ha INKOJIYy Kao
0a3MuHy YCTAHOBY 3a BaCIUTame U 00pa3oBame, Y KO0jO] Ce OJCIHKAaBajy MHOTH
HAarOMWWIAHU U Y IPETXOAHUM MEPHOANMA HEpEIIEHU mpobeMu. Y APYIITBY [POXKETOM
KOHGJIMKTHMA, TOJIMTHUYKUM IIPEBUPABbUMA, HAIUOHAHOM HETPIIe/bUBOIINY, HACH/BEM,
IIKOJIa Tpara 3a HOBHM pelleriuMa y KojuMa 61 MOrJIa peali30BaTH CBOjy YJIOTY XyMaHe
coLMjajIHE yCTAaHOBE. Y TOM CMHCIY, IIKOJIA HAJIA3W OCJIOHAILl Y HHTEPKYJITYyPaTHOM
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o0pa3oBamy U BaCIUTAKy, Y KOME 3ajeJHO ca APYTMM HMHCTUTYyLHjaMa U IOjeAMHIIMA
MOKe OCTBAPHUTHU CBOjy MHUCH]y y U3Tpa/ibu Oyayher cBera yreMesbeHOr Ha IPUHIUIIAMA
OCTBapHBamwa IpaBa, ca0007e, jeqHAKOCTH y 00pa3oBamy U IIpe CBera, JOCTYIIHOCTU
00pa30BHUX MHCTHUTYIHja CBUM WIAHOBHUMA JIPYIITBA.

3axTeBu 3a pedOpPMOM IIKOJICKOT CHCTEMA HACTAIM AaKTyaJIHU3alHjoM KOHIENTa
HMHTEPKYJITYPATHOCTH IOAPXKAHU Cy U JeDUHUCAHH M y PEJIEBAHTHUM HAIMOHATHUM
JIOKyMEeHTHMa Koje je ycBojusa Biana Pemybiuke Cpbuje (HamumonamHa crpaTteruja 3a
peliaBame mNuTamba W30EIJIMX K pace/beHHX JHna, 2002; Crparervja cMamermba
cupomamiTea, 2003; Crpateruja ynanpehuBama obpasoBama Poma, 2003; 3ajenHUIKU
aKIMOHM IUIaH 3a yHampehuBame obpasoBama Poma, 2005; Crpareruja yHampelhema
rosiokaja ocoba ca uHBanuauTeToM y Permybmunu Cpbuju, 2006, 2007-2015). Y crIagy
ca KOHIIENIUjOM MHTEPKYJITYPaInu3Ma Y YCBOJeHUM JIOKyMEHTHMA BUJbUBA je TEXKEba Ka
OCTBapUBAY [[M/beBa HHTEPKYJITYPAIHOT 00pa3oBarba U BACIUTARa KOjU Ce O/IHOCE Ha:

- IpeBa3WIAKEHe COIUjaTHE HejeZTHAKOCTH U HejeJTHAKOCTU Y 00pa30oBamy,

- pasBujarbe IOIITOBaKa K TOJEpaHIUje [peMa KyJITypHUM pasjukama Mely
JbyINIMa,

- IoMarame y4eHUI[MMA J]a YCBOje 3Hame 0 Mel)yeTHIUKIM OZJHOCKMA H OCHOBaMa
Ha KojuMa mouuBajy pasnuuute Kyarype (Petrovié & Janjetovi¢, mpema Jelacic,
2011).

JacHa je ompene/beHOCT APYINTBA Ka OCTBAPUBAIY LM/bEBA HHTEPKYJITYyPATHOT
obpa3oBama M BACIIUTAabha, UCKA3aHOT y 3aKOHCKUM U IIPOTPAMCKUM JOKyMEHTHMA Yy
JleJTy JOCTYITHOCTH IIKOJICKUX HHCTHTyIuja. Hamme, y 3akoHy O OcHOBaMa crcTeMa
BacmuTama u o0pasoBama Mel)y OCHOBHUM IIPUHITUIINMA M3/[Baja Ce MPUHIIMII jeTHAKOT
IpaBa M JOCTYITHOCTH BacCIUTama U 00pa3oBama 6e3 MUCKpPUMUHAIMjEe U U37Bajarba I0
OCHOBH TI0JIa, COIHjaJIHE, KYJITYPHE, PEJIUTHjCKE, ETHUYKE U Jpyre npunagHocty (3akoH
0 OCHOBaMa CHCTEMaA BaCIIUTama U 00pa30Bama, WiaH 3, CTaB 1), YMME Ce jaCHO yKasyje Aa
Cy IIKOJICKE WHCTUTYIIHje AOCTYIIHE CBOj Aelu 0e3 003upa Ha pasJyivKe, OTHOCHO J1a Jiena
“Majy jeiHaKa MpaBa Kajja je y muTamby noxalarme 00pa3oBHUX MHCTUTYIIHjA. Y KOHIEITY
HMHTEPKYJITyPAJTHOT BAaCIHTAHa, JOCTYIIHOCT Ce CMAaTpa IIPBOM U OCHOBHOM KapakTe-
PUCTHUKOM, U3 KOje IPOU3UIa3e OCHOBHU IPEIYCIOBU KOje je MOTPEOHO UCIYHUTH KaKO
O6u ce peasin30Ba0 MpoIleC UHKIIy3Uje MamHHCKe y BehHHCKY Kyatypy. CXOZHO ToMe,
BeoMa je BaXKHO Jia IIIKOJIe, Kao 6a3WYHe MHCTUTYIIMje 32 BaCUTame U 00pa3oBame, Oyry
3aHCTa AOCTYIIHE MPUIAJHUIIMA CBUX KYJITYPa, OJHOCHO Ja Taj 3aXTEB HE OCTAHE CaMO
Ha JeKJIapaTHBHOM HUBOY, Beh sa ce oMmoryhu akTWBHA HAapTHUIMIIANN]A MambHHCKE
KYJITYpe Y BaCIIUTHO 0OPa30BHOM IIPOIIECY.

HecymmuBo je, makie, ja je JOCTYITHOCT IIKOJICKUX WHCTHUTYLHja OJf U3Yy3€THOT
3Hayaja 3a OCTBApUBame IIJbeBA MHTEPKYJITypaIHOr 00pa3oBama, ajy Jia ce y HaIIOj
IIKOJICKO]j ITPAKCH, YIIPABO Ha TOM IIPBOM CTYIIEY jaBjbajy OpOjHE Ipernpeke U morenrkohe.
¥V mpwior Tome, mMOoceOHO y acIeKTy JOCTYIHOCTH IIKOJIEe CBOj Jenu 0Oe3 ob3upa Ha
PA3JIMYUTOCTH, WAy IOJAUM HUCTPAKUBAKA O YK/BYYEHOCTH Jele ca oTpeboM 3a
I0ceOHOM JPYIITBEHOM IOAPIIKOM, Ka0 W Jielle MapruHajJIu30BaHUX IPyIa, IOceOHO
poMcke momysanuje. Hamme, y ucTpaKMBamkbHUMa HAa HAIIMM IIPOCTOPHUMA JIOULIO CE 0
Io/IaTaka Koju yKa3yjy Ha HeIOBOJbHU OOYXBaT Jielle Pa3JIMUUTUX KATerOpHja y MIKoaMa
Y Hea/leKBaTHy MPUIIPEMJ/bEHOCT HACTABHOI Kajpa 3a paj ca muma. OBO je moceGHO
BU/IJBMBO KaJila je ped O /el POMCKe IMOmyJalnuje, Koja Cy joIl yBeK HEeIOBOJHHO
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VK/byUeHa y CHCTEM PEIOBHOT ITKOOBama (Arsenijevié, 2003; Ljubié, 2003; Mitrovié,
2003; Macura Milovanovi¢, 2010; Petrovié¢ u cap. 2010; Stanisavljevi¢ Petrovi¢ & Lukié,
2011; Srdié¢ & Sucevié, 2012). KoHIlenTOM HHTEPKY/ITypaIHOT 00pa3oBarba Tpeba fa Oyay
obyxBaheH! CBM HUBOM BaCIUTHO-00pAa30BHOT crucTeMa (O MPEIIKOJICKOT 10 BUCOKO-
IIIKOJICKOT 00pa3oBaiba) M CBU EHETOBH ACIIEKTH IIOYEB Off IPaBHE PETyJaTHBE, MPEKO
IIIKOJICKMX TIporpaMa, yiibeHuKa, moapIike u mpahema o6pa3oBamba [0 MIKOJICKE IIpaKce
(mocebHO HacraBe U yuema), eroca (IIKOJICKE KJIWMe) U 0Opa3oBama HACTaBHUKA.
BacniutHO-06pa30BHU Paji KOjU je 3aCHOBAaH HAa KOMIIETEHI[MjCKOM MOJEY, TIOYHNBA Ha
MPUHIIAIY TOBE3aHOCTH CTUIAaha M MCKa3WBalba KOMITETEHIMja ca CUTYal[djoM |
HCKYCTBOM Y KOjeM ce Ta KOMIIETeHIIMja pa3Buja U u3paxasa. Ha OCHOBY 0BOra, MOJKe ce
3aKJbYYUTH JIa Cy 32 Pa3BOj M M3pakaBarbe MHTEKY/ITypasHe KOMIIETEHIHje€ BaXKHU CBH
MOJAJIUTETH BaCIIUTHO-06pa30BHOT paja (dopmanuu, HedopManHu U HHGOpManTHu). V3
TOT pasJiora, 3a/laTKe HAcTaBe KOjU Ce OFHOCe Ha CTBapame yCJI0Ba 3a OCTBAPHUBAHHE
WHTEPKyJITypasHe QyHKIHje y MIKOJIU He Tpeba peasn30BaTH KA0 CBOjEBPCTAH J0/IATAK
mocTojehuM HacTaBHMX IMpeAMeTa MM yBOeHheM HOBOI HACTaBHOT IpaMera, Beh Kao
MPUHIIAN KOjH MPOKMMa He CaMO CBe HACTaBHE MPEAMETe HEro M IEeJOKYIMHH KUBOT
LIKOJIE.

YV nwby KBaINTETHHje WMIUIEMEHTAI[Hje KOHIENTA WHTEPKYITYPAIHOCTH Y
IIKOJIaMa, TOTPEOHO je HAIPAaBUTH HHU3 KOPEHUTHUX IPOMEHA KOje 3aXTeBajy o7 IIKOJIEe
TpaHchopMaIyjy, IpOMeHe y MPHCTYIy KoOje Cy ycMepeHe Ka pedOpMHCABmY CBUX
acrekara IIKOJICKOT JKHBOTAa U pasia. IIpBEHCTBEHO ce MUCIU Ha OCHAKHMBAME IKOJICKE
KyJIType U cTBapae arMocdepe U KIUMe y [IKOIU Koja oMoryhapa u mormomaske pasBoj
VYEHUKA U3 PA3JIMYUTHX ETHUYKUX TPYyIa, jauyame capajime u3Mel)y CBUX akrepa y
BaCIHUTHO OOpPa30BHOM IMIPOIECY, YUE€HHKA, HACTABHUKA, CBUX 3alOCIEHHUX Y IIKOJIH,
ponuTesba, Kao u JiokaymHe 3ajemuurie (Banks, 1999). OBe mpomeHe opHOce ce Ha
[IPEUCINTHBAE U 3aMeHy JOMUHUPAjylie MOHOKYJITypHE [EPCIEKTUBE ILIYPATUCTUIKUM
MIPUCTYIIOM y 06pa3oBamy, Ha YHjy HEOMXOAHOCT ykasyje Behu Opoj ayropa (Purisié-
Bojanovi¢, 2003; Knezevi¢ Flori¢, 2005; Markovi¢ & Prnjat, 2011; Andelkovi¢ &
Stanisavljevi¢ Petrovi¢, 2013). I[Tosazehu oz KyaTypHOTr Iutypanusma, Lopku (2006)
HaBoau cieziehe eseMeHTe Koje je moTpeOHO pedopMHUCATH Y KON Y IH/bY UMILIEMEH -
Talyje KOHIENTa WHTEPKYJITYPATHOCTH: TOTPEGHO je CTBOPHTH jeAHake MOryhHoCTH 3a
CBe YUYeHHUKe y by peaju3alyje COICTBEHUX IOTEHIIHjaia; MOTPeOHO je IPUIPEMUTH
yYEHHUKe 32 aKTUBHY NMAPTULMIALN]Y Y UHTEPKYJITYPAIHOM OKPY:KEEbY, INTO yTHYe Ha
pa3BHjarbe KPUTUYKH aKTUBHUX M CBECHUX 0c00a; moTpeOHO je obyuyaBare U IpHUIIpe-
Mame HACTABHUKA 332 e(EKTHBHO IMOJCTHUIAbE IPOIeca yuerma KOJ CBUX yueHHKa 6e3
003upa Ha KyJTypHE Pa3JIMYHUTOCTH, KA0 U MPEy3UMAe aKTHBHE YJIOTe y MPEUCIUTH-
Bakby COIICTBEHE 0OPa30BHE IIPAKCe.

IIpemMa IUIypaJIICTUIKOM IPHUCTYIy y4YeHHKe Tpeba YIO3HATH ca Ppa3IuIUTHM
KyJITypama, ¢ I[WbeM JIa Ce UCTaKHE CJIMIHOCT u3Mel)y COICTBEHE U KY/IType U TPASUIIje
Ipyrux Hapozna. Takohje je OMTHO W CKpEHYTHM NaKKy HA IIOCTOjalbe KYJITYPHUX
cTepeoTHIIA U MOTPeby 32 HUXOBHUM IpeBasminakemeM. C 003UpOM Ha TO Ja NPYXKajy
caMo OrpaHUYeHe yBHJIEe Yy JApyre KyJaType, Hajuelnhe HeratuBHe, U Ja CTOra OMETajy
KOMYHUKAIMjy ca TMPUMAJHUIUMA JPYTUX KYJITypa, CTEPEOTUIIM HUCY IOXKEbHU Y
WHTEPKYATypasnHo] komyHukanuju (Markovié & Prnjat, 2011). Haume, ymosHaBamem
HEIIO3HATOT W JIpyrauyujer, CTBapajy ce IPeAyCJIOBH 3a IIPEOBJIAZiaBame Ipeapacyza Hu
OTIOpA U jaya CEH3UTUBHOCT MOjEANHAIA Y OHOCY HA PA3IMIUTOCT.
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IIIypaaucTUUKU IMPHUCTYI JONPHUHOCH OCTBAPUBAIY IU/beBA HHTEPKYITYPAIHOT
obpasoBama, ajIl ¥ BaCIIUTamba, jep OCUM Ipy:Kama HHbOpMalija U 3Harba, CTBapa U
yCJIOBE 3a Pa3BOj pa3yMeBarba, BEUITHHA U CIIOCOOHOCTH, CTABOBA U BPETHOCTU. Y CKIIAZY
ca TUM CACBHM je OIPABJaHO FOBOPUTU O Pa3B0jy LIEJIOBUTE JIMYHOCTU y CBETILY I[UJbEBa
HMHTEPKYJITyPATHOT 00pa30Bama M BaCIHUTAaKa. 3a PA3JIUKY Off MOHOKYJITYPHOT IIPUCTYIIA,
KOjU je YIJIaBHOM YyCMepeH Ka KOTHHUTHBHOM pa3BOjy YYeHHKa, IUIypaIu3am Yy
o6pa3oBamy OTBapa NEPCIEKTHUBY XOJUCTUYKOT NPHUCTYIA, TZle Ce KPO3 pa3He BH/IOBE
HWHTEPKYJITyPDHUX CycpeTa CBaKOM IIOjeUHIy IpyKa MoryhHocT na ce pasBuje y
HHTEJIEKTYaJIHOM, ECTETCKOM, KPEATUBHOM, KyJITYDHOM U €MOTHBHOM aCIeKTy. Y CKJIaay
ca TUM Moryhe je oueKkMBaTH M W3BECHE KOPUCTU IOCEOHO Kajia je ped O HMHKIY3UjU
IpUIaJHUKA MambHHCKe y BehHMHCKY Ky/aTypy. JefaH of MOryhux JompuHOca je
IpHUIpEMarbe 3a KUBOT Yy CBETY DA3JIMYMUTOCTH, Y KOMeE Cy BeoMa BayKHE U Jpyre
KapaKTEPUCTUKe, a IIPe CBera yBasKaBame, TOJIEPAHIIM]A M €MIIATUYHOCT. Y LIKOJICKOM
KOHTEKCTY, V Mel)ycOOHO] MHTEpaKI[HjH, IPUMAHULNA MambUHCKE U BENHHCKE KYJIType
WMajy TPWINKY Jla Pa3BHjy €MIIATHYHOCT U IO3UTHUBHE EMOI[MOHAJIHE Ppeakilhje Ha
KYJITYPOJIOIIKHU JTUBEP3UTET.

3a ajieKBaTHY MPHMEHY IUIyPAJIMCTHUKOT MPHUCTYNa y IIKOJaMa HEONIXOJHU Cy U
JIPYTH KOpally IOMyT "Tpepazie MKOJICKUX yiIbeHHKa, peBu3nje mocTojehnx o6pasoBHUX
[porpama, yBoljerba HOBUX HACTaBHUX IIPEAMETa, PErPyTOBamba IpeAaBaya U3 pasindu-
TuxX eTHUYKuX rpyma u ap." (KneZevié Flori¢, 2005). Kao moce6HO 3HayajHE HUCTUYY Ce
IIpOMeHEe Ha HUBOY KYyPUKYJIYMa, KOje V¥ CKJIa/ly ca pe3yJITaTUMa MaJOOPOjHUX UCTPAIKH -
Bama HHUCY y [OBOJbHO] MEPU OPHjEeHTHCAHE Ka OCTABApHBAIKY LMW/bEBA KM 3a/1aTaka
WHTEPKyJITypasHor obpazoBama (Petrovi¢, 2001). Haume, cmaTpa ce fga cy Hamm
KypUKyJIyMH (HAa HUBOY OCHOBHHX K CPEAIbUX IIIKOJIA) YCMEPEHH Ka HaIMOHAIHUM
cafpkajuMa, IpeM/ia je Hallle [PYIITBO TPAJAUIIMOHAIHO MYyJITHKY/ITYpasiHo. IIpe cBera,
caZip:Kaju KOjU ce OJTHOCE Ha MCTOPUjy U KYJITypYy Pa3JIMUUTHX HAPOJIA KOJU Cy JKUBEJIU 1
JKMBE HA HAIIUM IpocTopuMa Tpeba a Oyay 3acTyIUb€HHU y HAIMOHAIHOM KyPUKYIIYMY
(Prnjat, 2015). C 003upoM Jla HHUje TakKo, MHUTAIE je Kako je moryhe pasBujambe
ITO3UTHBHOI CTaBa IpeMa KyJTypaMma JAPYTuxX Hapoja ako Jesa MHcana, MpUMafHIKa
HAIlMOHAJIHUX MambHHA M Hapoja KOjU KUBe Ha IpocTopuMa OuBIie JyrocjiaBuje, HUCY
3aCTyIUbeHa y HacTaBHUM cagp:kajuMma (Petrovié, 2001). ¥ TOM KOHTEKCTY HCTHUYE Ce
roTpeba 3a TpaHchOpMaIUjoM KYPHKYJIyMa, jep caMH HaCTaBHU Caipkaju Tpeba aa Oyay
vy GYHKIHjH Ipy’Kamkba OHUX 3Haa Koja he momohu ma ce 60sbe pasymejy apyre KyJaType.
Ilopen Tora, 3Ha4ajHO je /1a ce UMILJIEMEHTAIIHja CaJIprKaja U3 IOMEeHA HHTEPKYJITYPATHOT
obpa3oBama OJBHja HA CMHCAOH, KDEATHBAH M CBPCHCXOZAH HAYMH. Y CYLITUHU
HEOIIXO/THU Cy TaKBH Ca/Ip:Kaju 0Opa3oBama KOjU Pa3BHjajy KPeaTUBHOCT, NHUIIU]aTUBY,
WHJUBUJIYaJIHU Pa3B0j, aJIU ¥ PA3JIMIUTOCT, PA3HOBPCHOCT YBAYKABAIHE U XyMAaHOCT.

AJZIEeKBaTHOM peayin3alHjoM HACTaBHUX CAJIPXKaja, KOJ YIEHUKA ce Pa3BUjajy 3Hama,
aJli ¥ MO3WTHBHU JINYHU CTAaBOBH IIPEMa PAa3JIMYHUTOCTH, OTBOPEHOCT U Pafi03HAJIOCT
IpemMa JpyTUM JbyAUMa UM KyJITypaMa, OTBOPEHOCT 3a y4eme O JPYyradyujuM HAuMHIMAa
JKMBOTA M MOTHBAalFja J1a ce HeKa NMHUTama pa3MaTajy H caryeZjaBajy ca JApyre Tadyke
mnepumrta (Milutinovi¢ & Zukovié, 2007; Prnjat, 2015). ¥ ToM cMuCIy, cMaTpaMo /ia je
moTpebHO ypazuTu ny0Jsbe caryieZjlaBame IOTeHInHjaia oapeleHuX mpeamera KOju HUCY
JIOBOJPHO HCKOpUINNEHW Yy IIWbY DPa3BHjarba KOHIENTA WHTEPKYJITYPAIHOCTH, Kao U
yBohemy HOBHUX IPUCTYNA KA0 INTO je MHTEPAUCIUIUIMHAPHU IPUCTYII Y CAIJIEaBAIby
MHTEPKYITyPIHUX cafp:kaja. [Ipeamer y Kome OM MOIVIO Zia Ce HANpPaBU IIOMAaK Y
yCBajamy TPAJUIMOHAIHUX U MHTEPKYJITYPAIHUX BPEJHOCTH y HACTaBU je reorpadwuja.
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Cagprkaju oBor mpeMeTa 06yXBaTajy YMHHOIIE K0 LITO CY TEPUTOPUjATTHOCT, HIEHTUTET
U Pa3HOJUKOCT, KOjU Cy IHOCceOHO OWTHM 3a pasyMeBame TpaAWIHja U Pas3Boj
HWHTEPKYATypalHOCTH. Jla OUM ce cTekia HEONXOJHA 3Hama W pPasBuiae NOTpebHE
cr1ocOOHOCTU Y OBOM JIOMEHY, HEOIIXO/IHO je Jla cajip:Kaju HacraBe U3 reorpaduje Oymy
[IOBE3aHM Ca CaZpKajuMa U3 KCTOpUje, COLMOJIOTHMje W AHTPOIIOJIOTHje, OZHOCHO Jja
wuMa 6yze obyxBaheHo yueme Kako 0 TOCeOHUM UIEHTUTETHMA U TPAJULIjaMa TaKo U O
3ajeJHUUKUM IPobeMIMa U IWJbeBUMa y APYIITBY. IloceOHY nakiby Tpeba MOCBETUTH U
(eHoMeHy Mwurpanuja Koje IIpeACTaB/bajy je/laH Off OCHOBHHUX Y3pOKa 3a II0jaBy
HMHTEPKYITypaIHUX moTpeba. [la GU ce cTekja HEONXO[HA 3Hara W pa3BIJle MOTpeOHE
cr1ocOOHOCTH Y OBOM JIOMEHY, HEOIIXO/IHO je Jla cajip:Kaju HacraBe U3 reorpaduje Oymy
IIOBE3aHU ca Ca/IPKajuMa U3 UCTOPHje, COIUOJIOTHHjEe, aHTPOIIOJIOTHjE, CTPAHUX jE3UKa,
OHOCHO na muMa Oyzne obyxBaheHo yuerme Kako O MOCeOHUM UIEHTUTETHMA U
TpajuIyjaMa TaKko U O 3ajeJHUYKUM IIPOOIEMUMA U IIUJbEBUMA Y JPYIITRBY.

Ca acmekTa pasBHjakba WHTEPKYJITYPAIHOCTH y IIKOJIA, WHTETpallfja Cca/ipKaja U3
Pa3IMYUTHX IpeAMeTa IPE/CTaB/ba jefaH Of MOXKE/bHUX MOJeIa y CcarjielaBamy
aKTyeJIHUX NUTama U npobisiema. [IpeBasuiakerbe IPeAMETHOT IIPUCTYIA U UMILIEMEH-
Talyja HHTePAUCIUILUINHAPHOT IPUHIUIA Y carjle/laBaby HHTEPKYITYPAHUX CaapIKaja
IpezicTaB/ba J00OpYy OpjeHTanyjy y Wby KBAJUTETHHUjEr carjiefiaBamkba CajpiKaja,
pemaBama npobisiema, usrpaljuBara HHTEPKYJITYPAIHUX KOMIIETEHIIHja KaKO YUEeHHKa
TAKO U HACTaBHUKA. IHTEPKYITYpasIHE TEME Ce MOTY [IPOYYaBaTH U3 PA3INIUTUX YIJIOBA,
Kpo3 pasnuuute npeamere. Ha Taj HauWH ydeHUIM yBHWD)ajy CMHUCIEHOCT U 3HAYAj
npobyieMa W3 PpA3JIMUUTHX I[EPCIEKTHBA INTO UM IIOMajke Ja IpoOJieM carjiezajy
mesoBuTo. Ha Taj HAYMH yUeHUI[d UMajy MOTYHHOCT /1a YBHUZE TOBE3aHOCT PA3IUNUUTHX
(dakrTopa koju ycsioB/baBajy oxpelieHe mojaBe, Za pasymejy KyJaTypy, PEIUTH]y, j€3UK,
OIpe/ie/beba JIPYTUX U JIPYradujux. 3Hama CTeueHa Ha OBaj HAYWH UMajy TpaHchepHY
BpeIHOCT U (DUHKIMOHATHH]A cy. HTEepAUCIUIUINHAPHN NPUCTYI moActude pedurek-
CHBHY pacrpaBy, METAKOTHUTHBHE AaKTUBHOCTH, Da3BUjalbe CTABOBA U BEIITHHA
HEOIIXOAHUX 3a IMPABUIHO IIOCTYIalkheé M BPEAHOBAE Y PAa3IUYUTHM >KUBOTHUM
cutyanujama. Kpo3 capaimy yueHHKa Ha MPOjEeKTUMA, y pPelllaBamy IpobemMa U u3pagau
3a/1aTaKa y HACTABU YUEHHUIU IPUMEYjy 3Hala U3 PA3IMYUTHX JUCHUIUIMHA IITO KX
YMHU KOMIIETEHTHUjUM U Pa3BHja KOJ| HbUX KPUTHUYKH CTAB MPEMA JATHM CaZpiKajuMa u
CIOCOGHOCT KOHCTPYKTUBHOT KOMYHHUIIMPAHA Y PA3IMIUTHM OKPYKEHhHUMA .

OpraHu30Bame HACTABE HA MATEPIbEM jEe3HWKY U CTBaparbe yCjoBa Jja ce y IIKoJIama
VUM je3WK eTHHYKHMX MamuHa (Kaza BehWHCKAa Tpyla ydd je3WK MarmbuHA), Takohe
IIpE/ICTaB/ba 3HAUAJHY MPETIIOCTABKY MHTEPKYJITYPAJIHOT padyMeBama. IlojaBe caMomn3o0-
Jlanyje MJIANX W3 PA3IMUUTHUX eTHUYKHUX 3ajelHUNA Cy BeoMa YecTe, KaKO y CaMoj
IIKOJICKOj CPEJUHU TaKO W y IIHUPOj JAPYIITBEHO] 3ajelHUNU. Y LMY IIPeBa3UIaKerha
TaKBOI' CTaha IOTPEOHO je Ia ce CBU YMHUOLM JPYINTBA aHTAXY]y, Zla ce OWJIMHIBH3aM
IIperno3Ha Kao IoXKeJbHA CII0COOHOCT, HOoceOHO y BUIIEHAIMOHATHUM cpeAnHama. Hacra-
Ba CTPAHOT je3WKa IOApa3yMeBa IO3HABAKE KYJITYpe U Tpagulyje Apyrux, oyayhu na cy
TO TeMe IIPEKO KOjUX ce Hajuemrhe peasnsyje cafprKaj OBOT IIpeiMeTa. 3aalyl HAacTaBe y
yUemy CTPaHUX je3UKa Cy, IOpeJ yCBajama 3Hakha U Pa3BUjambe CIIOCOOHOCTH 33 OCTBAPH-
Barbe MHTEPAKI[Mje ca OHIMMA KOjU TOBOPE APYTH je3UK U TO Ha 6231 paBHOIIPABHOCTH, e
ce IOZjeTHAKO yBayKaBa COIICTBEHHU UJEHTHUTET U UIEHTUTET CATOBOPHUKA.

OpraHusanyja HacTaBe KoOja je 3aCHOBaHA HAa TPAJUIHOHAIHHUM HaYyWHUMA U
MOZIETIMA 32 YUele U IOyJaBarhe He MpYrKa MoTpeOHe MOryhHOCTH 3a Pa3BOj CBECTH O
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oTpebU IO3HABHA TPAAULIMOHAIHUX U HHTEPKYJITYPAJIHUX BpenHOCTU. JJa Gu mIkosa
OZITOBOpMJIA IOTPEOHUM H3a30BHMa y OBOM JIOMEHY IOTPeOHM Cy HOBU H JIpyrauuju
IPHUCTYNIX Y YUEHY U IOyJaBamy. Y CKJIaZy ca THUM IPENOpYyYyje Ce IPEBABIIIANKEIHE
JIOCaJIAIlIbeT MAplUMjaMn30BaHOr IpHCTyna (IOAe/beHOCT Ha HacTaBHe 00J1acTH U
IIpeZIMeTe) U HACYIIPOT TOMeE, IIPeZyIaXKe yBol)erbe UHTErpaLtje caZiprKaja U3 PasInIuTHX
obJ1acTd y jeTHUCTBEHE TeMe Koje pediekTyjy pasHoBpcHocT (Banks, 1997). MHTerparuja
cajipkaja oTBapa MOryhHOCT 7ia ce y CKOITy IOjeJUHUX TeMa Pa3BHUjy 3HAMA O IPUIIATHU-
I[MMa JIPYTUX KYJITYPA, [la ce YKaXKe Ha 3HaYajHe JIMUHOCTH U3 APYTHX KYJITYPHUX MUJbEA,
Kao U /la ce M3BPIIM ceJIeKNHja ofroBapajyhe yuTepaType eMUHEHTHHX ayTopa KOju
mpHUMazajy ApyruM Kyatypama. Ilpemza je uuTerparuja moryha Ha HUBOY Beher Gpoja
HACTAaBHUX IIPeZIMeTa, Kao IPUMepPH HACTaBHUX IIPeAMeTa KOju OU 33/0BOJBIIIN MOTPEDY
32 pasyMeBameM UM KPUTHUYKHM pPa3MUIL/BAEM O JAPYTUM KyJITypama, U y Kojuma je
WHTEerpaliija cajapkaja IoKeJ/bHa, MOTY Ce HaBecTH ciemehu: ucropuja, reorpadwuja,
JINKOBHA U My3W4YKa YMETHOCT, 'paljJaHCKO BaCHUTame, CTPAHU je3HUIM ca eJeMeHTHMa
HanuoHaaHe Kyartype (Jeladic¢, 2011; Markovié Krsti¢, 2012).

IIpomeHe y cafp:KajuMa KypUKyJyMa OZHOCE Ce ¥ Ha IPOMEHE Y IpPOIeCy yuerma.
Crora je 3a OCTBapUBamb€ IIUbEBA UHTEPKYJITYPATHOT 00pa3oBama MOTPeOHO pa3BHjaTH
MO7IieJie HHTEPAKTUBHOT yUeka, BeskOU, PaJIHOHUIA, IIPOjeKaTa U UCTPAKUBAKHA Y KOjUMa
ce jauajy mpollecu KOMyHUKanuje u capagme. [locebaH 3Hauaj nMa jaduarhe KOOIEPATHB-
HUX O0JIMKA yuema, Koju oMoryhaBajy pasMeHy 3Hamba M MCKyCTaBa yU€HHUKA, MOJCTHYY
capa/imy, CTBapajy A00py OCHOBY 3a Pa3BOj NPUjaTeJbCTBA U APYKeHa. 3ajeTHUUKU Pajy
YYEHHUKA PA3INYUTHX KyJITyPa y OKBUPY HCTE TEME JOMPHHOCH MOACTUIAKY aKTUBHOCTH,
JUjajiora ¥ BPeJHOBAKY Pa3IMYUTOCTH. Y Pa3MaTpamy O HHTEPKYJITYPAIU3MYy, BEOMa je
Ba’kaH U HAUMH HA KOjU ce ynoTpebbaBa je3UK, OMHOCHO BepOaIM3aIija MUCIH U UEja.
3ampaBo, jesWK HHUje caMO CPEACTBO H3paskaBarba MUCIW, WE€ja W BPEAHOCTH, Beh
CPEZICTBO BaKHO 3a pasymeBambe W yuewe (National Council for Curriculum and
Assessment, 2006). ITocpezicTBOM je3uka MOTpeOHO je pa3BUjaTH IUjaJIOT 3aCHOBAH HA
HayeJMMa HeHACIIHe KoMyHHuKarnuje. CXOQHO TOMe, y HACTaBU Tpeba [JaTH MPeJHOCT
JIAjaJIoTy W KOOIIEPATUBHOM pajy, jep JOIPUHOCE OBJIa/IaBalkby OOraTCTBOM COIICTBEHE
je3WUKe KyJType ¥ OTBapajy MOTyhHOCT 3a yIO3HaBambhe [IPYTUX JE3UUYKHX KyJITypa
(Petrovi¢, 2001; Prnjat, 2015). Pa3BojeM KOMYHHUKAI[UjCKHUX BEIITHHA U TOJIEPAHTHOT
onHOca OWTHO ce yTHYe Ha JuBepcuUKALM]y paclOHa COICTBEHUX pedJiekcHja u
CEHTHMEHATa IOBE3aHMX ca JpyrayujuM KyaTypHum obenexjuma (Nincevié, 2009).
ToyiepaHTHUM CTaBOM M KOpuIIhemeM BELITHHA HEHACWIHE KOMyHHKaluje moryhe je
mpoHahn afekBaTHO pellerse 3a KOHGUINKTHE CHUTyallije OO KOjux Moxke gohu y
IIKOJICKOM OKpy:kemy (Jelacic, 2011; Neuliep, 2012).

3a ocTBapuBame [M/b€BA HHTEPKYJITYDUIHOI 00Opa3oBara U BACIHUTaKka MOTY Ce
KOPHCTUTH PA3JINYNTE, IIPE CBera, aKTHUBHE METO/IE YUeha U I0yYaBama. AyTOpU YKa3yjy
Ha 3HAYaj OTKPUBAYKUX, MPOOJIEMCKUX U HUCTPAKUBAYKHUX METO/A, KA0 M HA H3Y3€THY
BPEIHOCT METOZie JMjajiora, apryMeHTOBaHEe paclipaBe, auckycuje u aebate (Purisié
Bojanovi¢, 2005; Prnjat, 2015). YIoTpe60oM 0BUX MeTO0Jia Y BACIIUTHO 0O6Pa30BHOM Dasy,
KOJ YUEeHHKA Ce Pa3BHja PAJIO3HAJIOCT U KPUTHYKO ITPOMHUIIJBAEE O OJHOCY COIICTBEHE U
npyrux kyarypa (Vukéevié, 2007; Jeladi¢, 2011; Neuliep, 2012). YacoBu koju ce peanusyjy
IIyTeM aKTHUBHUX METOZA AopHuHOoce Behoj mapTHUIHMNANjU yUYeHHUKA, Ay U M0D0JbIIAY
KOMYHUKAIFje ¥ YCMEHOT je3WYKOT M3pasa INTO IpyKa IMOJPIIKY Pa3BOjy KOMYHHKA-
THBHE KOMIIETEHIIH]je U clIocoGHOCTH yuemrha y jeMokparckoM gujasory (Petrovié, 2001).
V¥V mpomecy KOMyHHKaI{je aKTHBHUM MeTOJlaMa JIONPUHOCH ce 00JbeEM OBJIA/IABAILY
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HHTEJIEKTYIHUM U a(eKTUBHUM BELITHHAMA, IITO YUHHU yUeHUKe (IIEKCUOIIHUJUM Y
pPa3MUIbay, UCIOJbABAKY Ocehama U BepoBarba, MOHANIAIGY Ha HayHMHE y KOjUMa
HCIIO/baBajy IOLITOBabE MpeMa JPYTHMa, CTHIAkY HCKYCTBA, U Pa3yMeBamy IepCIeK-
THBA KOj€ Cy PA3/INYUTE O FbUXOBUX BJIACTUTHX.

¥V mponecy yuema, OCUM pa3MeHe UCKycTaBa Mel)y BpINAI[Ma, Ba)KHA je U yJora
HACTABHUKA y peayIn3alfju cajpikaja MHTEPKYJITypaIHor obpasoBawa. C TUM y Be3H,
HACTaBHUK OM CTBapameM ONTHMAJTHHUX YCJIOBA 32 HHTEPKYJITYPAIHO HCTPAKUBAIGE,
JIOIIPUHEO Pa3B0jy MHTEPKYJITYPATHUX KOMIIETEHIIV]a YUEHUKA.

ConujaysHu KOHTEKCT Y KOME ce peayin3yje HacTaBa U JIpyre aKTUBHOCTH, IIPEJICTABIba
BakaH eJIEMEHT y PeayIn30Bamby [[U/beBa HHTEPKYITyPaHOT 06pa3oBama. Y caBpeMeHUM
yCJIOBUMA CBe BUIIE Ce IPENo3Haje moTpeda 3a "PECTPYKTYpPAIUjoM IIKOJICKE KYJITYPE,
Tako Zia oHa pedIeKTyje KYJTYpHY DPa3HOBPCHOCT JPYLITBA U Ha Taj HAYUH IIOMOTHE
YUEHHIMMA 2 Pa3BHUjy 3Hatha, BEIITUHE U CTABOBE, KAKO 01 (DYHKIIMOHKUCAIN KPOCKYIITY-
panuo”" (Milutinovi¢ & Zukovi¢, 2007).

CaBpeMeHe TeIaTOIIKE TEOPHje YKa3yjy /Aa je KYpUKYJIYM YBEK YCJIOBJbEH KOHTEK-
crom (Andelkovié¢ & Stanisavljevié Petrovi¢, 2014), Te je cTora mMokeJbHO YBECTH IIPOMEHE
Ha HHUBOY KypuUKyJIyMma. Takole je MOXKEe/bHO JAa IEJOKYyIIHA IIKOJICKA KJIUMa Jefyje
IIOZICTHIIAJHO HA Y3ajaMHO KYJITYDHO pa3yMeBame Mel)y yueHunuma. JlesoBarbe 1UIKOJIE ¥
[paBIly pa3Boja KyJType 3acCHOBaHE Ha TOJIEPAHIHjU, OCBEITNUBAIKY U BPEIHOBAY
PA3JIMYUTOCTH U IUIyPAIHU3Ma Y KOHLENTY WHTEPKYJITyPaJHOT 00pa3oBarba je HM3y3€THO
BakaH 3a7aTak. Ca TOr acieKkTa 3Ha4ajHO je J|a Kosa Oyze Hajupe 6e30eHa cpeinHa 3a
CBe yUYeHIKe, IIITO YHMHH OCHOBY 33 Pa3B0Oj HHTEPKY/ITYPAIHUX KOMIETEHIIV]a YIEeHKA U
bUXOBY aKTUBHY MAPTULMIAIU]Y ¥ CBETY PA3IAIUTOCTH.

Ilpemaa ce y mkoau HajBeha makiba mocBehyje HACTaBH, KOja YHMHM IIEHTPAIHY
AKTUBHOCT, 32 Pa3B0j NUHTEPKYJITYPATHUX KOMIIETEHIINja YUEeHHUKA U3y3€TaH 3HAUaj UMajy
U [pyre, BaHHACTaBHe aKTUBHOCTH. Hawme, cMaTpa ce [ja 3a OCTBApPHUBAIbe IIJbEBA
HMHTEPKYJITyPATHOT 00pa3oBamba, Hifje JOBO/HHO CaMO IIPEHOIIEhe 3Haha IIyTeM HACTaBe,
Beh J1a je moTpe6HO /1a ce KpO3 CHCTEM Pa3HOBPCHUX aKTUBHOCTH CTBOPE YCJIOBH Y KOjUMa
VUEHHUI OTKPHjy CJANYHOCTH K pasjiiKe, KOjeé MOIY HCKYCTBEHO IIPOBEPABATH.
Pa3sHOBpCHE BAaHIIKOJICKE, CJI000AHE AKTHBHOCTH, MPYy:Kajy MOTyhHOCT [a Y4eHHUIH
HAPOYHUTO aKO Ce Te AaKTUBHOCTH peayin3yjy y KyIATypHO ZAPYradydjuM CpeuHama
(CITOpTCKU CyCpeTH, TaKMUYerba, I0CETe, €KCKyp3Wje, WM3JIETH), WU KPO3 HU3BOLEIbe
ambujeHTasiHe HacTaBe y (Mysejuma, BEPCKHM oOjekThMa, eTHO Kyhama, y wu3paziu
IIpojeKaTa W HCTPAKUBAhA Y JIOKAJIHO] 3aje[HUIN), UCKYCTBEHO yBUDajy, aHAIHU3UPAjy,
ynopelyjy, pasymejy 1 npuxBaTajy IOHAIIAHka, je3UK, 00M4Yaje, BEPY, CTABOBE JIPYTUX U
npyraumjux. Pagehu u capalyjyhu 3ajeqHo Ha TepeHy, ydyeHHIHM KpO3 COIICTBEHO
HCKYCTBO YCIIOCTaBJbajy KOOIIEpATHBHE Be3e U OJHOCE Ca APYI'HMM YYEHUIINMA y IUBY
obaBJpama PA3HOBPCHUX aKTHBHOCTU U pelllaBama 3a7aTka. Ha oBaj HAUWH ce cMamyje
JUCKOHTUHYUTET W3Mel)y IIKOJICKOT M H3BAHIIKOJICKOT HCKYCTBA U YCIOCTaB/bAjy ce
CMUCJIEHE Be3e n3Mel)y IIKOJICKUX 3Hamka U KUBOTHUX IIpobOsieMa. ITpuMeHa MHTEPKYJI-
TYPaJIHUX 3HAIA U BELITHHA Y PEIIaBalhy *KUBOTHHUX IIPOOJIEMA M CTULAE HHTEPKYIITY-
PaJIHUX KOMIIETEHIMja YIeHHUKA Ha OBaj HAUMH IIPEJICTAaB/bajy KOPAK Ka KBAJIUTETHH]Oj
mikosu (Auhenkouh, Cranucasibepuh Iletposuh, 2013).

¥V MIKOJICKOM KOHTEKCTY MOTY Ce jaBUTH CTEPEOTHUIIN, IIPEAPACY/E, ATH U JUCKPUMU-
Halyja, Te je crora MOTPeOHO /[a yYEeHWIU IMyTeM TpaHCGOPMATHBHOT JUjajiora yde O
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CTEpeOTHIIMMA M HaYMHUMa HBUX0BOT ocyjehewma (Oljaca, 2006). CmaTtpa ce naa
YHUBep3aJIHE BPEJHOCTU MOTY /ia IPEBEHUPAjy HEraTUBHE OJHOCEe Mel)y rpymama, momyT
HEIpaBJe, HejeJHAKOCTH, CyKoba, HemocraTka emmnaruje. CXOAHO TOMe, HEOIXOZaH je
Pa3BOj BELITWHA 3a WHTEPAKLUjy Ca BPLIBbAIMMA U3 JPYTHX €THUUYKHX, DETUTHjCKUX,
KyJTYpDHHUX W je3WUYKHUX TIpyla. YUeHmeM COIMjaJIHUX BeIITHHA Koje omoryhasajy
edbUKaCHUjy HHTEPAKIIU]y ca WIAHOBUMA JPYTHX KyJITypa MOTY Ce YCIIEIIHO TPeBEHUPATH
HeIo)KeJbHA IOHAIIaKka yYeHHKa. Y CKJIaly ca THM ayTOpPH yKasyjy Ha 3Hauaj pasBoja
BEIITHHA HEHACWIHE KOMYyHUKAalWje, KOHCTPYKTHBHOT pellaBama Cyko0a, pa3sBoj
TEXHIKA IOIyT IPEroBaparba, IpaBJbemha yCTyllaKka, N3paskaBarma H3BUIbEHha NN JJaBaha
oGjammsema (Zukovic & Milutinovié, 2008). ¥ Tom cmuciay oa moceGHOT 3Haudaja Cy
IIpOTpaMH y KOjUMa Ce YYEHHUIM II0jaB/byjy Kao MeEAHMjaTOpPU y pellaBamy cykoba u
Hecriopazyma (IlIkoncka Meawjanuja, YueHuuku mnapsameHT, [[Ikosa 6e3 Hacupa).
Mehyrum, Tpeba UMaTH y BHIY /Ja Ha pas3BOj IOZCTHUIAjHE IIKOJICKE KIUME JAEyjy H
apyru (axTopy, Te je HEOIXOAHO YCIOCTAB/bAE CAPAJHUUKOr U IIapTHEPCKOr obpacma
u3Mel)y CBHX 3aMHTEpeCOBaHUX U OJTOBOPHUX (aKTOpa: POAUTEhA, 0OPA3OBHUX WHCTU-
TYIIHja, JIOKAJIHUX BJIACTH, YCTAHOBA, YAPYKemba.

3ak/pyuak

VY pazay ce pa3zmaTpa peayusalyja KOHIENTA HHTEPKYJITYPATHOCTH y IIKOJIAMA Y IUBY
CTBapama ycjioBa 3a UMIUIEMEHTANH]y WHTEPKYJITYPATHUX BPEAHOCTH, IOJCTHIIAkha U
ocrocobshaBamba YUEHHKA 3a CYXKHUBOT, Pa3yMeBambhe U U3TPafiby HHTEPKYJITYPATHHX
omHoca. Mako je ypal)eHo mocTa y mpuxBaTamy U peayn3aldjd OBOT KOHIIEITa, TOCceOHO
KpO3 3aKOHCKY PeryJIaTUBY U OTBOPEHOCT IITKOJIA 32 CBE YUEHHKe, UCTPaKUBamba 1 Gorata
IIKOJICKA IpaKca yKasyjy /[a je y HallUM I[IKoJiaMa KOHIIENT WHTEPKYITYPaTHOCTH
npuxBaheH yIJIaBHOM JEKJIapaTUBHO, Te Jla KOHIIENT HHUje Yy 3a/0BoshbaBajyhoj mepu
AMILUIEMEHTHUPAH Y IIKOoJIaMa. Pa3/io3u 3a TAKBO CTAbe Cy BUIIECTPYKHU: ITOUEB O/ OIIIITHX
JIPYIITBEHUX OKOJHOCTH U HEOBOJHHOT yJIarama y 00pa3oBaibe, CEH3UOMWIHOCTU IIIKOJIE
3a MpUXBaTalbe MPOMEHA y KYpPUKYJIyMy, MeTojjama W objaunuMa paja, yUOeHHUKO]
JIUTEPATYPH, KJIUMU IIKOJE aJd W HEIPHUIPEM/bEHOCTH HACTaBHUKA 3a peainu3anujy
[IJb€BA MHTEPKYJITYPATHOT BaCIUTama U 06pa3oBama.

Kpo3 Teopujcky pacmpaBy »KeJIeIH ¢MO Jia yKaxkeMo Ha Imotpeby Beher aHraskopama
U yCcBajarkba HOBUX IPUCTYIA Y UMILIEMEHTAI[HjH OBOT KOHIENTA UHTEPKYITYPATHOCTH Y
IIKoJ1aMa IoceOHO Hamtamasajyhu BaXKHOCT KyJIType IIKOJIe, TPeBa3UIaKerhe IIpeMeT-
HOT MPUCTYINA U MOTEHI[UPAIbY TEMATCKOT, HHTEPAUCIIUIUIMHAPHOT MPUCTYIA Y carjieia-
Baby MHTEPKYJITYPAIHUX MpobJieMa, akTUBHY YJIOTYy yUeHUKa, MoceOHO MHCHCTHpajyhu
Ha MCTPAKUBAYKOM, aKTUBHOM MPHUCTYI Y Tpaljerby MHTEPKYJITYPATHUX KOMIIETEHIH])a.
Kao jeman o 6uTHUX aKkTOpa y UMILJIEMEHTAIIM]H OBUX IIPOMEHA MCTHYE Ce HACTaBHUK
KOjU je TOTpeGHO /a KPO3 CBOje MHUIMJATHO 0Opa30Bame W CTPYUHO yCaBpIIaBAbe
pPa3BHja CBOje MHTEPKYJITYpaIHe KOMIIETEHNIHNje y IU/bY IPOMOBHCAhba MHTEPKYJITYpas-
HUX BPEAHOCTH KpO3 CBe 00JIaCTH pajja y IIKOJIM U IpPEey3NMarbe aKTHBHE YJIOTe Y
MIPEUCIIUTUBAIY COIICTBEHE NHTEPKYJITYPAJTHE TIPAKCe

AJleKBaTHA MMILJIEMEHTAIVja KOHIENTa HHTEPKYITyPATHOCTH y IIKOJIaMa Moryha je
camo y3 TpaHchopMaIyjy KbYyIHHUX acliekaTa IIKOJICKOT JKHBOTA U Paja, IITO IO/pasy-
MeBa IpOMEHe y KypHUKYyJIyMy, ca/ipkKajuMa, MeTolaMa paja U CeH3uOwIu3anuju
IIIKOJICKE KJIMMe. YIIOpeo ca IPOMeHaMa Ha YHYTPAIllkeM IUIaHy IIKOJIe, 3HAYajHe Cy
IIpoMeHe y OfHOCY IIIKOJIe IIpeMa JIOKaJIHOj CpeIMHU, capajiiba ca JIOKAJTHUM BJIacTHMa,
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OpOjHHM HMHCTUTYLIMjaMa, OpraHu3aIjaMa, ypyKehUMa U MOjeUHINMa KOjU JIOIpHU-
HOCE OCTBapHBalby IMJb€BA UHTEPKYJITYPATHOT BaCIUTama U 0OpasoBama. Mako mkosa
MMa JIOCTa IOTEHIHjajla 3a KBAJIUTETHY NPUMEHY HWHTEPKYATYpaIn3Ma, MOXKeE Ce
KOHCTATOBATH Jla y IIKOJICKOj IIPAKCH, WIAK, OBAaj KOHIIENT, HUje J0XKHUBEO IOTIIYHY
OIepanroHAIN3AIIH]Y.

YV naHaumeM MyJITHKYITYPAIHOM JIPYLITBY, IIIKOJIA j€ MECTO CYCPETama, KYJITyPHOT
Jyjasiora, ¥ Cy»KHBOTA IPUIIAJHIKA PA3JIMIUTUX KyJITypa. Y TOM CMHCIY, IIPEJ LIIKOJIOM
j€e TpoIeC YHYTpAIIlhe U CIOJbAIIEEe PEOPTaHU3alldje y KOjOj je MPUHIUI HHTEPKYJITY-
PATTHOCTH HOJIA3UINTE U IKb. HempecTaHo MpEeNCIUTHBAE COIICTBEHE YJIOTe, KPUTUYIKU
OCBPT IIpeMa OCTBAPEHOM, yBakaBaibe IIpUMepa 1006pe mpakce, IPeLCTaBbajy YCJIOBe 3a
CY’KHUBOT Y Pa3JIMIUTOCTH U Ay0Jby YK/BYUEHOCT Y KOHCTPYKTUBHY KOMYHHKAIH]y CBUX
aKTepa BaCIIUTHO-00Pa30BHOT Iporieca. To je myT /a IIKoJIa MOCTaHe 3HAaYajaH YHHIIIAL]
Pa3Boja XapMOHUYHE JIPYIITBEHE 3ajEHUIIE KOjY O/IJINKYje HHTEPKYJITYPATHOCT.

3axearnuya
Paj je Hacrao y okBHpY IIpojekaTa Mojesu IpolekhuBamba U CTpaTertje yHanpehusama

KBasiuTera obpazoBama y Cpouju (179060) koje dpuHaHCHpa MHUHUCTAPCTBO IIPOCBETE,
HayKe U TeXHOJIOLIKOT pa3Boja Pemybimike Cpouje.

JIutepartypa (Ilornenaty y eHIJIeCKOj BeP3UjU TEKCTA)
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