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THE JUSTIFICATION OF THE SUBJECT NAMED
"HISTORY OF SPATIAL PLANNING"

Abstract: Over the last decade of the 20th century the history of the spatial planning was
accredited as a subject at schools worldwide, gained its special periodical and
accompanying professional organization. When it comes to the Belgrade school of
planning, the subject called spatial planning was introduced by the accreditation of the new
curriculum at the Department of Spatial Planning of the Faculty of Geography in Belgrade
in 2007. Nowadays at the international level and in our country, a serious theoretical
discussion on the reach, direction and practical purpose of this subject is underway, and
the questions which are posed thereby are sometimes provocative, controversial and far-
reaching. These are the most common questions: What is the definition of the planning
history? Why teach it? Who can teach it? How to teach it? What is the suitable content of
the curriculum of the planning history? Although, this paper aims at the consolidation of
the topics and providing the logical connections between the answers to the above
questions, it, at same time, reflects the diversity of the individual approaches to planning
history, which are the result of the peculiar circumstances in which spatial planning is
taught in some countries, with different traditions of planning and different value systems.
Nevertheless, the aim of the paper is the definition of something which can be called
"intellectual nucleus" of a great topic called history (of spatial and urban) planning and
which should be based on the logical theoretical and methodological premises, and, at the
same time, should be comprehensible to students, through the flexible curriculum, and it
should be applicable in practice.
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Introduction

Spatial planning is the discipline of recent date - although it was practiced before the First
World War and afterwards, it gained recognition and legitimacy only after 1945, in
parallel with the efforts made in order to renew the sites destroyed by war as soon as
possible, to provide the high-quality facilities for a large number of the homeless and
displaced people, to rebuild the destructed infrastructure and devastated industry, as well
as to create the spatial conditions for the period of development which followed the
cataclysm. Thus, it is easy to comprehend the fact that up to the 1980s not many people
deal with the planning history, particularly in the USA, the country that is generally
present and future-oriented (Birch, 2006). There were also a limited number of the
master and doctoral theses on this subject, there were no scientific periodicals, and even
in the curriculums and programs at the universities, there was no appropriate subject.
The topics treated by the planning history were touched on through the curriculums of
other subjects, and in the most excellent textbooks on the planning; it was presented in
the short chapters on the origins and development of spatial planning as a scientific
discipline. In the books which depicted the history of urbanism, and there was
considerably more literature of this kind, spatial planning was mentioned at the end, like
a new topic, whose destiny is uncertain and the way in which it can be fitted into the
developmental matrix of the history of planning and construction of cities is unknown.
The situation was no different in Serbia. During the era of socialism, when spatial
planning was fully legalized and legitimized, the talks about the past were undesirable,
partly due to the intentional need for the discontinuity in time in relation to the previous
regime. Nevertheless, over the past thirty years or so, the situation has considerably
changed, at the international level and in our country. Dealing with the planning history is
no longer considered to be a dead-end job, there are many books and periodicals which
deal with the spatial planning and history and at planning schools, history of this
discipline is taught as the separate, clearly conceived subject. At the University of
Belgrade, this practice was initiated in 2007, following the first accreditation of the
curriculums based on the new Bologna Process. Since these subjects are relatively new,
there were doubts about the content and position of it in the relation to the current
subjects from the curriculum. Having in mind the fact that each country has a different
tradition of spatial planning, and that there are no two teachers who teach this matter to
their students in the same way, this paper aims at the identification whether, in spite of
the diversity of history and approaches, the common intellectual nucleus of planning
history can be determined.

Open questions regarding planning history

The first question which is justifiably posed is what planning history is? In a very wide
range of the possible answers, two schools of thought, who can be illustrated well by
presenting the situation in one country with the well-developed system of planning, in
this case, the USA, emerge as the antipodes. The first school of thought generally views
spatial planning as the way of reflection on the cultural and social aspects of growth and
development of modern industrial cities and their functional regions. The founding father
of this approach is Fishman (2000). He viewed the emergence of the American cities in
the early 19th century as a form of spatial planning, particularly when this creation
implied the creation and implementation of great projects, such as regional water supply
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systems and the necessary road networks and (sometime later) railways, the ventures
which demand joint decision-making and action. On the other end of the scale is the
narrower understanding of spatial planning, the emergence of which is associated with
the idea and era of Progressivism, when the complex general and master plans for the
cities and their regions were initiated (Peterson, 2003). In a position between these two
schools of thoughts are all other schools which treat planning history in different ways:
starting from the emergence of the modern urban planning as the collective management
of the spatial development, via the understanding that it is the history of defining and
solving of the problems regarding spatial development, and the phenomenon of the slowly
grouping of the experts of different professional orientation around the work aimed at
solving the same spatial problem (like the tributaries which flow into a large steam), to
the modern reflections which are based on the solving of the problems regarding the
social dysfunction and injustice, such as racism, unfairness, poverty, etc. (Birch, 2006).
Neither of these approaches can be disputed in a valid way. The clear distance between
the history of urban planning and the planning history is not directed even in our country,
like nevertheless the difference between urban planners and planners is not clear (if is
necessarily to be). The closest to the truth is that the one part of history of urbanism,
which deals with the problems of the development of space outside the built zone, has
been slowly transformed into the planning history, while others have continued their own
independent development flows (Maksimovic, 1976).

The second question which can be justifiably posed is why we should learn the
planning history, in the first place. The usual and rational explanation imply the reasons
such as the development of critical thought, findings, and identification with the
profession, the view that history of theory is complex, full of content and contextual,
having in mind the temporal perspective, as it is also the case currently. Spatial planning
has a history - it was constituted in a certain point of time, with the well-known
individuals who followed their agenda. As the agenda and people gathered around it
changed, the context and value system in which spatial planning was operated also
altered. It is sufficient to read "Potencijalno prostorno planiranje" (Potential Spatial
Planning), from 1957 by Dobrovié, to realize the zeal and expansionistic atmosphere of the
socialist system in the Former Yugoslavia! The equally important reason for teaching
planning history is the fact that it provides the students with the feeling of time and
proportion, and teach them to be more patient, modest and humane. According to the
motto that "History is life's teacher”, by studying it, undoubtedly, the useful recipes for
solving the complex problems related to the spatial planning can be found. Furthermore,
the historical approach serves as the way for the better clarification of the complex
relation between theory and practice of spatial planning in the omnipresent effort to find
something which is called "public interest" and to achieve something which considered to
progress, by solving or mitigation of conflicts of development, by taking a conscious,
delicate and differentiated action, in all times and on all continents. The radical
interpretations of the answers to the above question imply the reflections which is vividly
depicted by Thomas (2006), as the march from the present into the past so that that the
problems which we face today could be searched for in the history and found, by different
name, so that the causality could be found, and, the efforts made by planners in the past
could be valued by using the current criteria, which is methodologically suspicious. The
famous quote by Cviji¢ that "when it comes to the scientific progress, we all stand on each
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other's shoulders", it’s a valid and implies that we all should learn the planning history to
know how to continue the practice of planning.

The next question is who should teach the planning history. The logical answer is
either a historian or planner (or both). If we set aside the examples such as the one that
the schools of planning does not hire a professional historian or that there are no such
people in the labor market, since it is problematic for a historian to direct his or her career
(mainly in smaller countries) towards such a narrow area of expertise, the fact that is in
the methodological sense historians are more competent to teach this subject. However,
there is a problem which refers to the question how to rationally incorporate general
education program in the curriculum which is oriented towards practice and how to make
you and your professional orientation legitimate at the other faculty. Nevertheless, the
solution which has been most frequently used implies that history of planning is taught by
a planner: it is also the usual practice at our universities, where architects - urbanists and
spatial planners, also deal with it. It is, at the same time, the easiest solution, having in
mind the above problems and perplexities. In order that the lectures could be efficient and
useful, a planner should be fond of general history and have a relatively good knowledge
of it, as well as have a general knowledge of his or her profession, and, finally to be well-
aware of its complexity and multidiscipline. Therefore, it a usual practice worldwide and
in our country, that planning history is taught by the same lecturer which is responsible
for teaching theory of planning and related subjects, so the historical context is the
integral and mandatory part of them (Bophesuh, 2004; Pordevi¢ & Dabovi¢, 2014).

The question regarding the appropriate content or curriculum of the subject called
planning history is directly associated with the questions to the above questions. The
understanding of spatial planning, the aim of the curriculum in the general and
professional competence of a lecturer greatly influences the content of the lecture as well.
Undoubtedly, it is not the same thing to teach the general history and planning history,
but what kind and scope of difference to make is really an open question. One group of
experts insist that only original sources should be used in the teaching, and by using these
sources the creative and exciting essays on the famous people, plans or movements, and
schools, by avoiding all current textbooks or suitable historical surveys, should be written
(Fischler, 2006). Having in mind the interdisciplinary nature of planning, the history of it
can be taught from different perspectives. The following logical approach implies that the
content of the subject is presented in a similar way as in the previously developed courses
of the history of urbanism. The problematic approach can also be used, the theoretical
and basic cognitive frame of the subject can be established, the most important problems
and dilemmas can be presented, i. e. the key persons, plans, basic phases of the
development of the profession and their key characteristics, as well as the most influential
books from the historical base of planning, can be selected. Although the list of the above
elements cannot be a dogma by any cost, no serious history textbook would skip the
"Osmanization of Paris", TVA, Abercrombie and his Greater London Plan, Howard and
garden cities, etc. The similar approach can be applied in the planning history in a specific
country, in this case in Yugoslavia, i.e. in Serbia.

Finally, the equally important question is the way in which planning history should
be taught. There is a general agreement on the necessity to enable students to read the
original sources, by a multitude of related literature, so that the language, style and
allusions, and metaphors of the authors can evoke the context and time spirit. The
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portrayal of the persons and past of these authors, by publishing their photos where
possible, evoke and clarify the way and reasons of their practice, and if the (older)
lecturers had a chance to personally meet and cooperate with them, such stories will
contribute to the quality of teaching. Undoubtedly, the on-site inspection, aimed at the
touring and examination of some historic area of the city or territory perfectly matches
the understanding of spatial planning as a discipline. Inevitably, the selection of the basic
moves, selections, etc., will be marked by the individualism of a teacher, with a point
which should be in line with space and time. Of course, it goes without saying that all
general methodological and didactic instruments are also used in teaching planning
history. However (based on ten years of teaching experience in this subject) it can be
concluded that the following habits of students to a large extent hinder the teaching of
planning history: 1) they have the insufficient knowledge and fondness of general history;
2) due to the previous reason they rely on the unreliable internet and 3) they tend to
project the current circumstances and value systems on the past (including the lack of the
understanding that the planners in the past did not have either computers or tablets at
their disposal, and, most often, they did not have either television or phones). In order
that this problem could be solved, the extreme effort and skill of the teachers are needed:
history is a good source for the analytical approach only to the extent in which it is taught
and use in a rational and consistent way. If it is taught in an adequate way, it can be useful
as well as the statistics or mapping. In other words, one should know how to use history,
and to achieve so one should think as a historian (Abbot & Adler, 1989), which is not at all
easy for a planner, who is often an engineer.

History of urbanism for spatial planners

History of (spatial) planning and history of urbanism are two different domains. They are
related and there is a lot of overlapping, both in the curriculums and in teaching practice,
but these two domains have developed different institutional structures and identities.
For instance, there is Journal of Planning History and Journal of Urban History, just to
name one of the proofs. On the other hand, no difference is made in many periodicals
between these two disciplines. Also in the practice in our country, there is a difference
conditioned by the academic distribution of institutions and tradition. History of
urbanism is a subject which has been existed for several decades at the Faculty of
Architecture of the University of Belgrade, whereas the planning history was modestly
introduced only ten years ago, at the Faculty of Geography of the same university. Since
the history of urbanism is a well-established subject, with a well-elaborated content,
structure and teaching goals, the spatial planners can learn many things which will be
useful for them in both teaching and practice from this subject.

It is good to use the metaphor which says that the domain of spatial planning is like a
river, an urbanism is like a fragmented great city (Abbot, 1994). Spatial planning was
developed over time in the same way as the river which flows through a landscape. Several
brooks which flew from the several springs and in different directions (geographers,
architects, civil engineers, spatial economists, settlement sociologists...) were, however,
parts of the same basin, in the 19th century. In the following century, the little rivers
formed a river which flows through its valley, and each new tributary empowers it: spatial
planning formed its own identity. Over the last quarter of a century, this flow has gained a
strange form: it has flooded and returned to the river bed, there have been bifurcations
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and divergence into smaller channels and distributaries, thereby reducing the energy and
making difficult to determine what is the main river bed. In other words, because of the
many specializations and diversifications inside the field of practice, the professional
nucleus has been called into question.

History of urbanism has a different form. Until the 1960s, there was something which
we could call the common nucleus. The good examples of it are the classical textbooks by
Dobrovi¢ (1951) or Maksimovié (1972, 1976), which look impressive also from the current
point of view, when it comes to both the content and methodology. From that time, a kind
of differentiation and specialization, although there are still teachers, curriculums, and
subjects that stick to the central topic, occurred. The center of the city, CBD, downtown,
thus, still exists, but it is no longer either the only or the most powerful one - the
secondary and numerous specialized centers have developed, and the previous suburbs
have become the separate settlements or towns, often greater and more powerful than the
original settlement. In history of urbanism these suburbs have become the separate topic
of teaching: housing policy, sociological aspects such as segregation, poverty or housing
plight, land prices, revolution in infrastructure and accompanying technologies, which
determine the change of form and structure of the city, dealing with history of only some
quarters or some city builders, the alternation of the structure of land use, etc. In a survey
conducted among the American historians of urbanism, in ten leading books on the
history of urbanism, there was no textbook of the classical type (Abbot, 1994). If we try to
classify them, with all due caution and limitation, we could single out three kinds of
topics: growth and development of cities regarding the population - citizens, then the
social structures and their interconnections, and, finally the physical development,
construction and spatial differentiation, of course, with the economic base. All these
topics imply the influential books and burning issues, but rare and specialized studies
with low circulation, which would be suitable for the green areas and corridors within the
urban archipelago.

The first group of topics classically views the growth and development of cities in the
context of the general progress of mankind, then monitors the emergence and
development of the mentioning of the term public, in the sense of the public interest and
the way of its expression, as well as the omnipresent topic on the disproportionate impact
on the city on its region and on the total national expansion. In the developed countries
the great cities gained theirs, often multi-volume, "biographies"”, and there is a general
tendency to do studies in the domain of the political economics and "growth machines",
division specialization of labor and bureaucratization models of communicative action by
Habermas, social theories of modernization, heterogeneity, changes of value system and
creation of subcultural patterns, the locality phenomenon and resistance to the hegemonic
schemes, social and economic adaptations to the new technologies, land economy, etc.,
either from the optimistic or pessimistic perspective (depending on the biography,
position and character of the authors, as well as on the investors). The list is long and
complex, as well as the city itself, which over time has grown and differentiated all its
structures and complicated the causal relations among the processes, actors, and
problems within and across its borders. It is characteristic for this discourse that it can be
approached from different directions, that there is the multidisciplinary of methods and
diversity of evaluations, as well as there, are numerous contradictory ideas on the future
of the city (Campbell, 1996).
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The second group of issues, which is very topical, and, even, fashionable, refers to the
domain of sociological studies, particularly to the domain of urban sociology. It treats the
city over time as an arena for the definition, and, particularly, for the defense of the group
identities. A planner is mainly viewed as a lawyer and an advisor, he or she should clarify
to the groups their identity, advantages, and capacity, as well as formulate the strategies
which would increase their life chances. It is a more modern, complex and indefinite form
of the classical studies made by the Chicago School of Sociology (1900 — 1940), which
treated also the topics regarding slavery, rudimentary women's rights, and sexuality, inter
alia. The scale of the perception is not only the city in general, but mainly the unit of
neighborhood (district, quarter), which implies the dealing with the topics such as
immigration and emigration, ethnic and labor history, anthropological topics, cultural
studies in general, and particularly with the topics such as popular culture, precariat,
endangered groups (by using any imaginable criterion) and their human and civil rights
etc. (Kellogg, 2002). The impact of the local environments on the dynamics and directions
of the development of the city and some parts of it is also important for the history of
planning; the influence which is not difficult to project on the wider territorial units as
well.

The third group of issues is close to the spatial planners due to their solid
geographical education. Also, it is comprehensible to them and it considers the studies of
cities as the physical space. The cities consist of the constructed and non-constructed
spaces, urban and natural areas, grouping or zoning of activities and spatial interactions
enabled by the infrastructure. Therefore, the studies deal with the reasons for the
emergence of the cities in the specific space, with the expansion of the cities, the spatial
structure of them, interdependence of the economic, ecological and social factors and
consequences which are reflected in the alternation of the way of land use, the relation of
the city and suburb, the relation of the city and its gravitational zone, plots of land,
buildings, ownership-legal relations, etc. These studies are done by architects/urbanists,
geographers, landscape architects and spatial planners. Starting from the classical studies
of the radial or garden cities, via the sustainable or lost cities (Kunstler, 1993), these
studies scrutinize the history of state interventions in cities, regarding zoning, urban
renewal, the construction of cheap apartments and similar programs. As a separate
aspect, we will single out the study of the discrepancy between the political and
sociological borders of the city, as well as the domain of conflicts, which inevitably occurs
when we face two studies of different topics, which is always interesting for the planners.

Regardless of the way in which we view and understand history of urbanism, it is
important for the lectures on planning history for several reasons: it has lasted for a long
time and spatial planning naturally developed first as a branch and then as a young tree
exactly from urbanism; the majority of the current world population live in cities, that is
where the greatest part of the world income is produced, and due to a great concentration
of people, services, goods, there are great and visible spatial conflicts of all kinds;
urbanism is interesting since it has been associated with the new concepts ever since the
Athens Charter - for instance, the modern/modernist city, sustainable and smart city, as
well as the rebellious city; but also due to the monitoring of process of theoretical and
practical development over time by using the physical, social, economic and ecological
criteria, by giving them the legal framework — in the teaching of planning history the key
literature on the development of this discipline in Serbia refers to the studies on the
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theoretical development of Serbian urbanism (Maksimovié, 1978) and of the urbanism
legislation of Serbia (Pajovic, 2005).

Lectures from history of urbanism as a step towards the social justice

Since spatial planning has been introduced in the curriculums one of the basic aims of the
teaching process is, inter alia, to enable the students to get a feeling throughout their
academic studies that they should care about the social justice, before they graduate from
the university and start a practice in spatial planning. It is not a caprice of teachers: in the
value system of every professional planner the goals such as the housing for all, high-
quality housing for the poor, the equal access to the public services and utilities for all
categories of population, high-quality of the environment of all citizens, are high on the
list of priorities. The terms such as ethics and moral code in the planning have been the
compulsory part of the curriculum for decades (Bophesuh, 2004). We have always taught
the students of planning to act in the aim of mitigation of social injustice, by their actions,
planning actions and spatial policies, and when these goals are not possible to be achieved
due to objective reasons, at least not to aggravate the condition. Of course, it was not easy
to do so either in the socialism: in the current neoliberal capital world order the social
justice has been reaching dizzy heights on the list of the planning aims and has become
so-called curriculums burning issue. The circumstances have changed: in the past, the
students used to come to our classrooms with the awareness that the social justice was
important, and that the welfare state existed in order to enable to secure this justice.
Nowadays the students come to us considerably less prepared: not because the
discrimination and poverty have been eradicated, but because the current system
deliberately neglects these facts. Fortunately, the planning still has the instruments at its
disposal to mitigate the social tensions, and, again, fortunately, it is not the only
profession which deals with it.

The classic approach is cherished by the social group of subjects in each spatial
planning course. It is the best way both when it comes to the methodology and practice for
the students to get familiar with the omnipresent problem regarding the social injustice.
There are also possibilities to do so in other lectures — by providing the suitable literature
and presenting the concrete models which are aimed at the representation of the socially
endangered groups, such as advocacy planning (Davidoff, 1965; Krumholz & Clavel,
1994). Poverty, segregation and the lack of the basic residential facilities are the abstract
terms for the majority of students: higher education has increasingly become the privilege
of the upper class. But, there is the field education which is in the different forms and
duration compulsory for all students. Thereby it is possible to take them to the sites and
locations where the social injustice of any kind is clearly visible — one touring of an
informal settlements or slum or ghetto tells more than a semester of teaching. Of course,
we also should make a tour and study the places in which the good solutions for the
alleviation of the social imparities were applied by using the planning action; in the
profession, they are called the examples of good practice, which, fortunately, also exist. Of
course, the students will not be equally moved by the scenes of plight, but, at least, all of
them will be aware of its existence (about this and others ethics attitudes in planning see
Verma, 1996; Ligget, 1996; Hopheruh, 2004).
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History of urbanism and planning history serve as the efficient tool for informing the
students on this subject. Going back to the Ancient Rome and up to the Great Depression
there is a countless illustration of the ways in which the planners of the different
professional orientations deliberately contributed the solution of this problem, and some
of them were even radical — let us remember the phalansteries, Utopia, radiant city, etc.
In other words, history of planning can be a powerful tool when it comes to reaching this
goal, on the condition that we give the humane dimension to the lectures on history. We
still remember the lectures on the great achievement made in the socialist Yugoslavia in
the aftermath of the Second World War, over the period which is popularly called renewal
and construction of the country, by the large-scale construction of the relatively cheap
housing complexes, which implied the dramatic change in the housing for the majority of
population, that had not been familiar with the floor tiles until then, and the possession of
the central heating, hot water, and bathroom at one’s home was really considered to be
the science fiction. It is easy to grasp this story, since many of students exactly lived in
such apartments, and in the center of Belgrade, i.e. in Vracar, which we frequently toured,
there were still many hovels, with the faucet in the garden which belonged to all dwellers,
and the toilet placed out of sight, somewhere within the common space (unfortunately,
the same hovels still exist). There are countless illustrations like this, worldwide and in
our country: they are important not just due to the fact that the future spatial planners
can get the feeling that the social justice is not available to all and knowledge to perform
the spatial actions in order to improve the situation but are of the extreme significance for
the understanding of the importance of this profession and its purposefulness in all well-
organized societies.

Conclusion: the planners should be taught the history of the
profession

In these dubious times, we can hear the following shout from different sides: You
planners can and must do better! Easier said than done: literally, each spatial planner is
nowadays keenly aware of the fact that in the era of the favoritism of business and profit
the aims such as social equality, healthy environment for all people, and equal access to
the high-quality services is a kind of idealism. The profession is faced up with a serious
crisis because it is almost impotent, which is frustrating. It is, therefore, easy to conclude
that the lecturers are in no better position. How in the circumstances of the neoliberal
education system, which is more frequently and intensively called "education”, to explain,
draw close, and, what is the hardest to be achieved, to justify the purpose of the actions
which are considered to be of secondary importance, minor ones, or completely opposite
from the mainstream, to the students? To develop the healthy skepticism in students has
always been an integral part of the good education process at the university. The difficulty
refers to the fact that the students come to us with the exaggerated, almost fatalistic
skepticism: about their life opportunities, about the perspectives of the society and
country in general, about the perspectives of the profession which they selected to study.
There are few arguments and examples from the everyday practice to prove them wrong
in a quick and efficient way. Therefore, we often tend to turn to the past for help, which is
perfectly understandable. By telling the story about the great founding fathers and
pioneers of the planning, about great spatial plans and achievements we are trying to call
the students attention to the fact that the problems have always occurred, as well as to the
fact that many of them were solved when the certain preconditions were made, when
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there were sufficient knowledge and skill, when the right people met at the right time (or
when none of the above phenomena happened). Planning history is a story about both
triumphs and delusions, and there were much more triumphs than delusions. Therefore,
it seems to us that spatial planning rest on its laurels more than it relies on the feats of the
contemporaries, thereby, it is important to learn the history of it: to see how the planners
in the past overcame (or failed to do so) the difficulties they were faced up with, when and
under which circumstances they were more successful, and when and due to which
reasons they were disabled from meeting the aims, that have been essentially the same
since the 19th century.

There is some good news, as well. Until recently, in our country, only the planners
dealt with the history of urbanism and spatial planning, i.e. those who considered it to be
purposeful, or those who did so by vocation. Due to our turbulent history, it comes as no
surprise that the professional historians have often neglected the study of the history of
the everyday life, let alone the history of such a peculiar profession. However, the
circumstances change slowly. The first collection of papers, which was a result of the joint
venture of the planners and historians, called Spatial Planning in Southeastern Europe
(until the Second World War) (Miljkovi¢-Katié¢, 2011), was published, and the second one
will be published soon. The moderate optimism gives us hope that soon the historians will
also cover one part of the course in the planning history.

Finally, the answer to the question whether it is possible to define the common
"intellectual nucleus" of the subject is affirmative. The subject of the study is clearly
defined, and there is a consensus on the period of time which is studied and on the main
phases within this period which is important for the education. There are neither many
dilemmas about the methodological approach: basically, it is the historical method,
modified in the cases when it is applied to the concrete profession, by using the principle
of the intensive field education. History is fond of great personalities, crucial events, and
great splits and planning history also have all three cornerstones for a good story. The
local traits and national heroes only contribute to the vividness and, at the same time,
impair the general impression. Of course, the most important is the purpose of this
subject: by learning the history of their profession the planners gain the best possible
insight into the importance of it, identify with it, and, by getting familiar with the steps
taken by their predecessors they get ready to avoid making the mistakes of the past, as
well as to be good professions whose names could be found in some future planning
history.
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O OITPABJAHOCTU YBOBGEIDBA ITPE/IMETA
"ICTOPUJA ITPOCTOPHOT IIVTAHUPAIHA"

Arncrpakr: VYV mociefmoj AeKaau 20. BeKa HCTOpHja IUIaHUpama je Kao IpeaMeT
aKpeJUTOBaHa y IIKOJaMa INUPOM CBeTa, Ao0Omwia je cBOj wacomuc u mparehy
npodecHoHANIHY OpraHuzanyjy. ¥ 6eorpajickoj IIKOJH IUIAHUpama NpeaMeT HCTOpHja
IUTAHUPAakha je YBeAEeH aKpeJUTAI[{jOM HOBOT HACTABHOT IUIAHA HA CTYAMjCKOj TPYIH
ITpocropHo mIaHupame I'eorpadcekor daxynrera y Beorpagy 2007. rogune. Cana ce Ha
CBETCKOM HHBOY U KOJI Hac BOAM 030M/bHA TEOPETCKA PaclpaBa OKO JOMETa, IIpaBIa U
MPaKTUYHE CBPXE TOT IPEeMeTa, a MUTAma KOja ce IPH TOMe IOCTaBJbajy Cy MOBPEMEHO
13a30BHA, KOHTPOBEp3HA U Moxe ce pehwu, nanekocerxHa. Hajuemrhe mocrae/bana nuTama
cy: Koja je meduHHIMja HcTOpHje IIaHMpama? 3amTo je npenasatu? Ko Mmoxe na je
npegaje? Kako je mpemaBatu? Koju je oarosapajyhu cazpskaj HACTaBHOI Iporpama M3
HCTOpHje IUTaHupama? Mako oBaj paj Texku Aa ofjenuHu TeMe U 00e30eau JIOTHUIKe Be3e
u3Melly oArosopa Ha IOCTaB/be€HA IIMTAFA, OH HCTOBPEMEHO OZIpa’kKaBa U PA3HOJIHMKOCT
VHAWBUAYAIHUX TPHUCTYIA KCTOPUjU IUIAHWPAka KOJH Cy DPe3yaTaT CreruduyHux
OKOJIHOCTH y KOjUMa Ce OJ[BHja HAacTaBa IUIAHUpAama y IOjeJUHUM 3eM/baMa, ca
PasJMYUTAM TpaZMI{jaMa IJIAaHHPamka U PA3jHYUTHM BPEJHOCHHM CHcTeMuMa. Mmak,
cBpXxa pajia je Aa ce JedUHUIIE HEIITO IITO OU ce MOTJIO HAa3BaTH ,MHTEIEKTYaTHO je3rpo”
BeJIMKE TeMe Koja ce 30Be UCTOpHja (IIPOCTOPHOT U YpPOAHHCTUYKOT) IUTAHUPama U Koja 61
Tpebasio fa Gyze JIOTHYHO TEOPHjCKO-METOIOIOIIKY 3aCHOBAHA, & HCTOBPEMEHO J1a IIPEKO
(yrekcnOUIHOT HACTABHOT mporpaMa Oyge CTyZeHTHMa pas3yM/bHBA U Y IIPAKCH
yIoTpebsbuBa.

K/byuHe peuu: ncTopuja, IPOCTOPHO IIaHUpakbe, ypbaHU3aM, HacTaBa
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YBojg

ITpocTopHO mIaHMpame je MIajia AUCHUIIIMHA - MAKO ce IIpakTukoBasa u mpe IIpsor
CBETCKOT paTa U IIocJIe mera, MyHy agupManujy 1 JIETUTUMHTET je 0’KKBeJIa TeK HAaKOH
1945. ToAHe, IapajleJIHO ca HAIIOPOM Jia Ce YHUIITEHO y paTy IITO IIpe 0OHOBH, Ja ce
obe3b6eny KBaJMTEeTaH cTaMOeHU MPOCTOP 3a BeJUKH Opoj GeckyhHuKa M pacesbeHHX
JIUIA, A ce U3TPaJil HAHOBO YHUIITeHa MHGPACTPYKTypa U JeBacTUpaHa UHAYCTpUja U
Jla ce CTBOPE YCJIOBU Y IIPOCTOPY 3a IePHOJL pa3Boja Koju caenu usa katakinusme. Otyza je
PasyMJBHBO Jia ce CBe JI0 OcaM/leceTUX FoUHa MPOIIIOr BeKa Majo KO 6aBHO UCTOPUjOM
NIPOCTOPHOI' IUIaHHpama, nocebHo y CAJl koje cy u HHAYe NparMaTHYHO OKDEHYTe
capammoctd U 6yayhuoct (Birch, 2006). Maso je 6MI0 MaruCTapCKuX U JOKTOPCKHX
JIUcepTaldja Ha TeMy HCTOPHje, HUje OWIO CTPYYHHMX YaCOIHCa, Ia YaK y HACTAaBHUM
IUTAaHOBHMMA U MpOrpaMHMa Ha YHUBEP3UTETHMAa HHje MOCT0jao oAroBapajyhu mpeamer.
Marepuja ucTOpHje INPOCTOPHOr IUIAHUpama AOTHIAA Cce KpO3 IIporpame JApYyTHX
npesMeTa, a y KalWTaJaHUM yROeHUIMa O IUIaHWpamky Omia IpHKa3aHa Kpo3 KpaTka
[IOI71aBJba O HACTAHKY U Pa3BOjy IIPOCTOPHOT IUIAHUpPAamka Kao Aucnuiuinge. Tamo rae je
ONMCUBaHA HUCTOpHja ypOaHMW3Ma, a TaKBUX Jiejla je OWIO 3HATHO BHIIE, MPOCTOPHO
IJIAaHUPAae ce OMUEAIO0 Ha Kpajy LITHBA, K0 HOBA TeMa ca KOjOM HUTH Ce 3Ha IiTa he
OUTH HU HAa KOJU HAUWH je YKJIONHUTH y Pa3BOjHY MATPHUIly HCTOpHje IUIAaHHpama U
usrpagme rpagoBa. Hu y Cpbuju Huje Owmwna gpyraumja curyarnuja. Tokom
COILIMjaJIUCTUYKOT IIEPHO/IA, KaJ]a je IPOCTOPHO IIAHUPame JOOUIIO MyHH JIETAIUTET U
JIETUTUMHTET, O IIPOILJIOCTH Cce HepPaso TOBOPWJIO, JIeJIOM U 300T HaMepHe HOTpebe 3a
BPEMEHCKHUM JHCKOHTHHYUTETOM Yy OJHOCY Ha IpeTXofHU pexxuM. Ho, y mociemmux
TPUZECETaK FOAMHA CUTyaNyja ce IPOMEHIIA U TO y 3HATHOj MEepH, U y CBETY U KOJ, Hac.
BaB/bere UCTOPHjOM IJIaHWpaEba BHUIIE He IpPeCcTaB/ba NopcoKak y Kapujepu, MHOTO je
KIbUT'a U YacoIyca ca IJIaHEPCKUM ITPEA3HAKOM U MCTOPHjCKUM Ca/IPKajeM, a y IKoIama
IUTAaHUPakha UCTOPUja TUCIUIUINHE Ce Mpefaje Kao 3acebaH, jaCHO KOHITUITUPAH TIPeIMET.
Ha YuuBepsurery y beorpaay ce ca TakBOM IIPaKCOM IIOYHUEE O 2007. F'OANHE, HAKOH
NIPBUX aKpeJuTaIyja HACTABHUX IUIAHOBA II0 HOBOM Boisomckom mporecy. ITomro cy
TpeIMEeTH PeJIATUBHO HOBH, OWJIO je JIyTama OKO TOTa KaKaB My CaJIp»Kaj IaTH U KaKo ra
MO3UI[MOHUPATH ¥ OZHOCY HA IOcTojehe mpexMeTre M3 HACTABHOI IUIaHA. Y3umajyhu y
003Up YUEHEHUITY Jla CBaKa Ap:KaBa MUMa JAPyradujy TPaAUIHjy MPOCTOPHOT IUIAaHUPAakha U
Jla, TeHepasTHO roBopehu, He IIOCTOje ABa HACTABHUKA KOJU HA WUAEHTUYAH HAYHH UCTY
MaTepHjy Ipezajy CBOjUM CTYIEHTHMA, /b OBOT Pajia je Ja YTBPAHU Jia JIU Ce, YIIPKOC
Pa3HOJINKOCTH MICTOPHja U IIPUCTYIIA MOXKE YTBPAUTH 3ajeJHIYKO UHTEJIEKTYaJIHO je3rpo
HCTOPHje IPOCTOPHOT IUTAHUPAha.

OTBOpeHa nmurama o PICTOpl/IjI/I IIPOCTOPHOT IIAHUPpAakha

IIpBo mHTame Koje ce ONpaBJaHO IIOCTaB/ha je INTa je TO HCTOPHja IIPOCTOPHOT
IUIAHUpamka. Y BeoMa IIMPOKOM CIIEKTPY MOTyhHX OAroBOpa, Kao Kpajiby aHTHUIIOAH
I0jaB/byjy Ce [Be IIIKOJIE MUIbEFha, KOje je 3rOAHO IPUKA3aTH 3a HCTY 3eMJby ca
pPa3BHjeHUM CHCTEMOM IUIaHHWpama — y oBoM ciy4ajy CA/l. Ilo mpBOM MUIUBEHY
MIPOCTOPHO IUIAHUPAIbe Ce TeHEepaJHO CXBaTa Ka0 HAYMH NPOMHIIBbAKA O KYJITYPHUM KU
COLMjAJIHUM aCIEKTHMa pacTa U pa3Boja MOJEPHUX WHJYCTPHjCKUX IPA/IOBA U HUXOBHUX
dyuxkunonanmHux pernoHa. PozmoHavenHuk Tor mpucryma je Fishman (2000): on
IoCMaTpa I0jaBy BeJINKUX aMEPUYKIX I'PAJI0BA U CTBAPAHE IPUXOBUX METPOIIOJIUTAHCKIX
pervoHa OYeTKOM JIEBETHAECTOT BeKa Kao BUJI IPOCTOPHOT IUIAHUPAamba, oceOHO Kasia je
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TO CTBapame YK/BYUWJIO U3Pajly U peanu3aliijy BeJIUKHUX MpojeKaTa IOIMyT PErnOHATHUX
BOZIOBOZIA U TIOTPeOHE MpeKe MyTeBa U (HEIITO JOIHHUje) *KeJIe3HUIIA, ToyXBaTa KOju Cy
3axXTeBAJIN KOJIEKTUBHO OJIJTyYnBarbe U akiujy. Ca [pyre cTpaHe CIIEKTPA je y’Ke CXBaTambe
MPOCTOPHOT IUIaHUpama, Yhja ce MojaBa Be3yje 3a WJiejy U epy MpOorpecuBHU3Ma, Kajaa Cy
IoYesIH JIa ce pajie KOMIUIEKCHH TeHEepPaJIHH M MacTep IUIAHOBU 3a TPa/ioBe U YeCTO U
wuxoBe peruoHe (Peterson, 2003). Mameljy oBe /iBe MIKOJIe MUILIUbEEHA HAJIA3€E CE CBE OHE
KOje Ha pasjnyuTe HAYMHE BHJE WCTOPHjy NPOCTOPHOT IUIAaHUpama: KpO3 I0jaBy
MOJIEpHOT YPOAHUCTUYKOT IUIAaHHUpamba KAo KOJEKTHBHOT VIIPaB/baiba IIPOCTOPHUM
pa3BojeM, IPEKO CXBaTamba Jla je TO HcTopHja AebUHHCAba U pelllaBama MIpobsieMa
MPOCTOPHOT pa3Boja, II0jaBe /la Ce CTPy4Yalld pPasjIudYUTHX NPOo(eCcHoHATHUX
OpHjeHTalja I0JIaKO TPYIHMILY OKO pajia Ha peIlaBaly HCTOT MpobsieMa y IIPOCTOPY
(momyT mpuUTOKAa KOje ce yJIMBajy y BEJIUKH TOK), CBE /10 MOJEPHUX CXBaTama Koja Cy
3aCHOBaHA Ha pelaBamy mpobsieMa conujaiHe AUCHYHKIUje W HENpPaB/e, IOMyT
pacusMma, Hempasje, cupoMariTea, ut/. (Birch, 2006). HuTtu jeziHo o 0BUX MUIILBERHA CE
He MO’Ke Ha BaJIM/IaH HaYMH OCIOPUTH. JacHa AMCTUHKIMja u3Melyy ucropuje ypbanuzma
U HUCTOpPHje IPOCTOPHOT IUIAHUpParbha HUje HAllpaB/beHa HU Y HAIllo] 3eMJbH, Kao IITO HU
VIIPKOC HalopuMa IojefinHana, pasjinka usmel)y ypbanucra u miaHepa Huje jacHa (ako
UX je yoIITe ¥ moTpeOHO pasyrkoBaTi). Haj6 ke HCTUHH je Ja ce jeaH Jeo0 UCTOPHje
ypbaHusMa Koju ce 6aBro IpobIeMaTUKOM pas3Boja IMPOCTopa BaH uarpaljeHe 30He Tpaja
T0JIAKO TPaHCGHOPMHUCA0 Y UCTOPH]Y IIPOCTOPHOT IJIAHUPAa, JIOK je APYTU HACTABHO CBOj
He3aBUCHU pa3BojHH TOK (Maksimovié, 1976).

Jlpyro muTame Koje ce ONpaBJaHO MOXKe IIOCTaBUTH je 3allTO YOIINTE YYUTH
HCTOPHjy IPOCTOPHOT IUIaHUPamka. YOOHUajeHO U MPIIMYHO PAIIOHAIHO 00pa3IoKerhe
obyxBata pasJiore IOIYT Pa3B0ja KPUTHYKOT MUIIJbEEA, YIIO3HABAKE U UAEHTUDUKALIL]Y
ca CTPYKOM, CXBaTame /1a je HCTOpHja TepUTOpHje KOMIUIEKCHA, ca/ipiKajHo borara u
KOHTEKCTyaJIHa ca CTAaHOBHUINTA BpeMeHa 0all Kao IITO je TO W IeHO CAJAIlIbe CTaEbe.
ITpocTOpHO MIaHUPAae UMa UCTOPH]Y - OHO je KOHCTUTYHCAHO y Oipel)eHOM BPEMEHCKOM
TPEHYTKY, ca TIO3HATUM II0jeIMHITNIMA KOjU Cy IPAaTUJIN HEKY CBOjy areHay. Kako cy ce ta
areH/ia U JbY/IU OKYIUBEHU OKO Ebe MEIhaIM, MEHA0 Ce U KOHTEKCT U BPEJHOCHU CHUCTEM
YVHyTap KOra je IPOCTOPHO IIJIaHHUPame ersucTupasno. J[0BO/FHO je caMoO IIPOYUTATH
Ho6posuheso "I[lomenuujaarHo npocmopHo naavuparse' (1957) U cxBaTUTH Haboj u
€KCIIaH3MOHUCTHYKY aTMOC(EpPY COLMjaTUCTHYKOT cucreMa y 6uBmioj Jyrocinasuju! He
Mame BaXkaH PasJIor 3aIlITo Tpeba YIUTH HUCTOPH]y IPOCTOPHOT IJIaHUPaa je 3aTO IITO
oHa /1aje ocehaj 3a BpeMe u cpasmepy (IIponoOpuHjy), Te yUU CTyZeHTe fja Oy/y CTPIBBUjH,
CKPOMHUjU U XyMaHuju. Ilosasehu ox akcroma fa je MCTOpHja YYWTe/bUIlA KUBOTA,
HECYMIbUBO je Jla ce HheHUM IIpOoyJyaBameM MOry HahM KOPHCHH DEIEeNTH 3a pellaBarbe
CJIOXKEeHUX NpobJieMa IPOCTOPHOT pa3Boja. Hajasbe, MCTOPHjCKY IIPUCTYTI CIIy»KH Aa 60sbe
MI0jacHU CJIOJKEH OJTHOC TEOpUje U IpaKce IUIAHWPAa y CBEIPUCYTHOM HAIOpy /1A Ce, Y
CBUM BpEMEHMMaA U Ha CBUM MePUANjaHUMa, Hal)e OHO INTO ce Ha3WBA jaBHUM HHTEPECOM
Te J]a ce, PelllaBabeM WK yOIakaBameM KOH(IINKATa pa3Boja KPO3 CBECHY, JIEIUKATHY U
u3audepeHIpaly akIyjy, IIOCTUTHE OHO IITO CMaTpaMoO HampeTKoM. Panukaina
TyMauema OJATOBOpPa HAa OBO IIHUTAae IIPEACTaB/ba DPA3MHUILbAIE KOje IUIACTHYHO
objammaBa Thomas (2006), ka0 MapiIi U3 CaZAIIKHOCTH Y MPOIIOCT /ia 6U ce mpobieMu
KOjU Hac Myd4e JlaHac NMOTPAXKUJIN y UCTOPHjU M HAIIUIU IIOJ MOX/A APYTHUM HMEHOM, Ja
61 ce mpoHAILIA Kay3aJHOCT U Ja ce, IITO je METOAOJIONIKH CyMIbHBO, BDEHY)Y
OHJIAIIY TVIAHEPCKU HAIOPH IO CAfALIBUM KpuTepujymuma. Banugua je L[Bujuhera
10o3HAaTa U3jaBa, IVleJle HayYHOT HalpeTKa, CBU MU CTOJUMO jeJlaH J[pyroMe Ha paMeHuMa
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— IITO 3HAUM Jia Tpeba Jja YIMMO HCTOPHjy MPOCTOPHOT IUIAHUpAama Aa OU CMO 3HAIH
KaKo JIa HACTaBUMO /J1a IUIaHUPaMO.

Cnenehe murame je ko Tpeba Aa pesaje UCTOPHU]y IPOCTOPHOT IUIAHUpAakha. JIornyaH
OZITOBOP je WJIM HCTOpHuYap, Win miaHep (win 060juiia). YKOJIMKO OCTaBUMO II0 CTPAHHU
objamrmerma IONMYT OHUX Ja IIKOJIe IUIAaHUpama PETKO AaHTakKyjy IpodecHoHaTHe
HCTOpUYApE WM [la TAKBUX HA TPIKHUIITY pajia ¥ Hema 003UPOM Jja je HMCTOpUYapy
npo6IeMaTHYHO Jja CBOjy Kapujepy (IToceGHO y MamUM 3eM/baMa) YCMepU Ha TaKo YCKO
MO/[pyYje EKCIIePTHU3e, OCTaje YHUEHEHWIA /a Cy Y METOMOJIONIKOM CMUCIY HUCTOPUYAPHU
MHOTO KOMIIETEHTHHjU 3a M3BOljerhe HacTaBe u3 OBOr mpeamera. Ho, ocraje mpoGiem
KaKO0 Ha IPAKCH OKPEHYTOM HACTABHOM MPOTpaMy pAaIlMOHAJIHO YIJIABUTH OIIIITE
00pa30oBHH TPOTpaM U Kako cebe W CBOjy NpOGdECHOHAJHY OpHjeHTAlM])y YIHHUTH
JIETHTUMHOM Ha cTpaHoM dakynrery. Mmak, Hajuemhe kopuirheHO pelleme je aa
WCTOpUjy IUIAaHUWparba IIpe/aje IUIaHep: TO je W yobOWuajeHa cUTyalyja Ha HaIIUM
YHUBEP3UTETUMA, TJIE Ce TUMe OaBe M apXUTEKTe — YPOAHUCTH U IPOCTOPHHU iaHepu. To
je u HajjeIHOCTaBHHUje pellerbe, 003UPOM Ha MOMeEHyTe IIpobsieMe U Hemoymuile. la 6u
mpejiaBara OWia yCIeliHa W CBPCHCXO/HA, IUIaHep Tpeba /1a BOJIU U PEJIATUBHO 700pO
M03Haje U OIIITY UCTOPH]Y, Zia ce CIeNHjaTu3yje 3a UCTOPUjCKE acIeKTe IUIaHUpamba, Te
Jla ToCelyje IMIMPOKO 3HAMEe O LEJIMHH CBOje CTPyKe U Jia J00po pasyme IbeHy
KOMILJIEKCHOCT U MyJITUAUCHHUIUIHHApHOCT. OTy/a je yobruuajeHa mojaBa U y CBETY U KO
HaC /1a MCTOPH]jy MPOCTOPHOr IUIAHWpAaa MpeZiaje MCTH IPeAaBad KOoju je 3aayKeH 3a
obaB/barbe HACTABE U3 TEOPHje IUIAHUpAha U CPOJHUX MPeAMeTa, IIa ¥ 360r Tora IITo je
HWCTOPUJCKH KOHTEKCT FbHUXOB cacTaBHHU U obaBe3nu feo (DBophesuh, 2004, Hophepuh &
Ha6osuh, 2014).

ITuTame OKO TOTa KOjH je MPUMEpPEHH ca/ipikKaj MM HACTaBHH IIPOTpaM 3a MpegMeT
VicropHuja IpOCTOPHOT IIaHHMpara AUPEKTHO je MOBe3aH ca OATOBOPOM Ha INPeTXOfHA
nuTama. CxBaTame NPOCTOPHOT IUIAHUPAa, CBPXa IEJIOKYIHOI HACTaBHOT IUTaHA U
npodecoHaIHA KOMIIETEHIIMja IpefiaBada CHaXKHO JWKTHUPAjy U CaAp:Kaj Ipe/iaBarmba.
HapaBHo /1a HUje UCTO Npe/iaBaTH OIIITY UCTOPUjY ¥ UCTOPHjY IJIAHUPAHa, aJIU KaKBY U
KOJINKY Pa3J/INKy NPaBUTH 3aKCTa je OTBOPEHO NUTame. JeHa CTpyja MHCHUCTHpA Ja Ce Y
HaCcTaBU KOPHCTE HCKJbYYHBO NPUMApHH H3BOPH, Te Jia Ce HA OCHOBY IHHX IIHIIY
MAIIITOBUTH ¥ y30yZJBUBHU €CEjU O IIO3HATHM JINYHOCTHUMA, IIJIAHOBUMA IJIM TOKPETHMA U
mrkosiama, usberaBajyhu cBe mocrojehe yiibeHnKke Wau MPUTOZHE MCTOPHjCKE IIPEIJIEsie
(Fischler, 2006). majyhu y BUZly HHTEpAUCIIUILIMHAPHOCT IJIAHUPAha TI0 cebu, MOKe ce
U BeroBa UCTOPHja IPEAABAaTH U3 PA3IHUNTHX yriioBa. Cienehu sornyan npucryn je aa
ce caJprkaj IpeAMeTa INpe3eHTHpPAa Ha CJIMYaH HAUYMH KAaKO Ce TO Pagu y OfpaHHje
pasBUjeHNM KypceBHMa HCTOpHje ypoanusma. Moxe ce uhu u Ha Ipo6IeMCKU IPHUCTYII,
JIaTH TEOPHjCKH U OCHOBHU Ca3HAjHHU OKBUP IIPEAMETa, HajBaXKHU]je pobiieMe U ANIeMe,
OJTHOCHO 071abMp KJ/BYYHUX JIMYHOCTH, KJByYHHUX IJIAHOBA, OCHOBHHX IIEPHOZAa Pa3Boja
CTPYKE ¥ FbUXOBUX IVIABHUX aTpUOyTa, Te HAjyTUIAJHUjUX KIbUTA U3 UCTOPUjCKE PUBHHUIIE
IIaHupama. Mako cnucak HaBeJIeHOI HHMKAKO He MOXKe WJIH cMe OWUTH JorMa, HeMa
030WbHOr yIIOEHHKA WCTOpHje MPOCTOPHOT IUIAHUpama KOju OH  IIPEeCcKOYHo
ocmanuzauujy Ilapuza, TVA, Abepkpombuja 1 wero 1mwiaH Benukor Jlonnona, Xayapaa
U BPTHe TpasioBe, UT/. ClM4yaH NPUCTYI MOXKe ce IPUMEHUTH U Ha UCTOPHUjy IPOCTOPHOT
IUIAHUPakha Y KOHKPETHO] 3eMJbH, Y HAIIIEM CJIy4ajy JyrociaaBuju, omHocHO Cpouju.
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1 Ha Kpajy, He Malbe BaKHO MHUTAIbE je HAUWH Ha Koju Tpeba mpeaBaTH UCTOPH)Y
MIPOCTOPHOT IUIaHUpama. Hemoze/heHO je MUIbere A3, Y3 MHOIITBO mpunanajyhe
JuTepaType, Tpeba 06aBe3HO CTy/IEHTHMa OMOTYNUTH /1a YNTajy OpUTHHATIHE U3BOpE, He
6u U je3UK, CTWI U ayly3uje U Meradope ayTopa Jouapajsu KOHTEKCT U AyX BpeMeHa.
Omnuc JIMYHOCTH M HPOILIOCTH THUX ayTopa, y3 eBeHTyatHe dororpaduje, 1oUuapaBajy u
M0jallkhaBajy HAUMH U pasjiore HUXOBOT JEJIOBAMKa, a aKO Cy UX (CTapuju) mpejaBadu
MMaJTH IPWIKMKE U JIMYHO YIIO3HATH U ca huMa capausary, Takse he mpuue monpuseru
KBaJIUTETY HacTaBe. Hema cyMibe /1a M3J1a3aK Ha TepeH Y CBPXY OOMIacKa M MpoydaBama
HeKe HCTOPHjCKe YEeTBPTU TPajZia WIM TEPUTOPHje OATOBApa Y IOTIYHOCTH CXBATaHy
MIPOCTOPHOT IUIAHUPamka Kao aucruiuinHe. HeMuHOBHO je fa he n3bop ocHOBHUX mOTe3a,
W3BOpa M CJIMYHO OUTH 060jeH WHAUBHUAYyaJTM3MOM HAaCTaBHHKA, ca IOEHTOM Koja he
ofiroBapaTH MecTy U BpeMeHy. CBakako ce MpH TOMe IOJpa3yMeBa Jia ce y HU3BOheEmY
HacTaBe U3 HCTOpHje MPOCTOPHOT IUIAHUpara KOPUCTE UM CBa OIIITa METOMUYKA H
IUOAKTUYKa cpencTBa. OHO 1miTo, MehyTHM, 3HATHO OTeXKaBa H3BOl)eIe HACTaBe U3
HCTOpHje MPOCTOPHOT IUIaHUpama (HA OCHOBY JI€CETOTOJUIIIEr HCKYCTBA JIpIKarba
HacTaBe U3 OBOT IpPEAMETa) je TO INTO CTYy[IeHTH: 1. ¢Jab0 MO3HAjy U BOJIE OIIITY
HCTOPH]Y; 2. 6ai 360T Tora BOJIE []a Ce OCIamhajy Ha HECUTYPHU UHTEPHET U 3. CKJIIOHU CY
Jla TIPOjeKTyjy caalllibe OKOJIHOCTA M BPETHOCHE chcTeMe y mpouuioct (Ybydyjyhu u
HecxXBaTame Jia HeKa/IallllbUM IUIaHepUMa HUCY OWJIM Ha paclojiaramby HU padyyHapu HU
Tabset, a Hajuemrhe HU TeyleBU30pu U TejledOHH. 3a pellehe OBOT OrpAaHHYEHA
moTpebHa je M3y3eTaH HAMOP M BEIITWHA HACTaBHUKA: HWCTOopuja je Aobap uzbop 3a
AQHAJIUTUYKYA TPUCTYI CAMO y OHOJIMKOj MEPH KOJIHUKO Ce Tpejaje U KOPHUCTH CBECHO U
KOH3UCTEHTHO. AKO ce Tpefiaje Ha aJleKBaTaH HA4YWH, MOXKe OWUTH KOpDHCHA Kao U
CTaTUCTHKA WK KapTorpaduja. J[pyruM pedunmMa, UCTOPHjy Tpeba 3HATH KOPUCTUTHUTH, a
Ja 6u ce TO mocTUIIO Tpeba MHUCAUTH Kao ucropuuap (Abbot & Adler, 1989) — mrro
IJIAHEPY, YeCTO Ca MHIKEHhEePCKUM 3BarbeM, HUje HIMAJIO jeTHOCTABHO.

HUcropuja ypéaHu3Ma 3a NPOCTOPHE IIAHEPE

Hcropuja (mpocTopHOT) IJIaHUpPaka U UCTOpUja ypOaHU3Ma Cy JBE Pa3IMUUTe 00JIACTH.
CpoaHe jecy W MMa [OCTa [peKamama KAaKo y HACTABHUM I[POrPpAMHMa TaKO U Y
HACTAaBHO] IPAKCH, ajd Cy Te /[Be O0JACTH pa3BWE PA3JUYNTE HHCTUTYI[HOHATHE
cTpyKType U uneHntutere. Ha npumep, nmocroju Journal of Planning History u Journal of
Urban History, na HaBezemo camo jenan oka3. Ca Apyre CTpaHe, y MHOTUM YacOIHCHMA
ce He NIPaBH TakBa paszjuka. [l y mpakcH HAa HAIIMM IIPOCTOPHMA, ITOCTOjU pas3jvKa
YCJIOBJbEHA aKaZIEMCKIM pa3MellTajeM HHCTUTYIIja U TpagujoM. Meropurja ypbanusma
je IpeAMeT KOjU IIOCTOjU BUIIE JlelleHUja Ha ADXUTEKTOHCKOM (DaKy/ITeTy YHUBEP3UTETA
y Beorpany, 1ok je Mcropyrja IpOCTOPHOT IVIAHUPAhA YBEZEeHA TEK IIpe JleceTak FOINHA, U
T0 Ha I'eorpadckom dakynrery ucror yausepsurera. byayhu aa je Mcropuja Ypb6anuszma
erabyupaH mpenMer ca x0o6po paspahjeHuUM cazip:KkajeM, CTPYKTYpOM UM HACTaBHUM
[MJb€BHUMA, IIPOCTOPHU ILUIAHEPU M3 OBOT IIPEAMeTa MOTY Jia Hayde IIyHO CTBapH Koje he
UM OUTH KOPUCHE U Y HACTABH U Y IIPAKCH.

Hobpa je metadopa koja kake /a je obsacT MPOCTOPHOT IUIAaHUpama Kao peka, a
ypbanuzam kao ¢parmentrcanu merponoinuc (Abbot, 1994). IIpocTopHO TJIaHUpPALE Ce
Kao JHCIUIIIMHA Pa3BHIA KPO3 BpeMe Ha WCTH HAYMH Ha KOJU PEKa Teue KPO3 IPEeZieo.
Bumre morounha Koju Cy TEKJIH W3 PA3IUYUTHX HU3BOPA U Y PA3JIHYUTHM CMEPOBHMA
(reorpadu, apxurekre, rpa)eBUHCKU WHXKEHEPH, IMPOCTOPHH €KOHOMUCTH, COI[MOJIO3H
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Hacesba... ) HAIA3WIN Cy Ce UIIAK Y UCTOM CJIMBY, TOKOM JIEBETHAECTOT BeKa. Y HapeJHOM
BEKy, peuwIle cy ¢hopMupaie peKy Koja IJIOBH KPO3 CBOjY OJIHHY, a CBaKa HOBA MPUTOKA
jOj maje HOBY CHary: MPOCTOPHO IJIaHUPakhe je GOPMHUPAJIO CBOj COIICTBEHH UAEHTHTET. Y
TIOCJIEATbHUX YETBPT BeKa Taj je TOK J0OMO0 UyAHOBAT OOJIMK: U3JIMBA ce U Bpaha y KOpHuTo,
uMa 6udypkanyja U pasjBajalba Ha Mare KaHajle U PyKaBIlle, yMamwyjyhu eHeprujy u
orexxaBajyhu fa ce oApeau IITA je TJIABHO KOPUTO peke. /IpyruM pedrmma, 300T BesvKe
crenyjasuzanyje u AuBepcuduKaIyje YHyTap CTpyKe IIPpOCTOPHOT IUIAHUPAha, JOBEJAEHO
je y nutambe mpodeCHOHAIHO je3Tpo.

Ucropuja ypbanusma uma apyraunjy ¢opmy. o 1960-THX TOAMHA IIOCTOjasio je
HEIIITO IITO MOKEMO Ha3BaTH 3ajeTHIUYKO je3rpo. J[obap mpumMep Cy KJIaCUUYHH YIIOEHHUITH
Ho6posuha (1951) uiu MakcumoBuha (1972, 1976) KOju M ca JaHAIIEr CTAHOBHUIITA
U3IJIe[ajy UMIIPECUBHO, U CaZiprKajeM 1 MeTomosIorujoM. O Tor 106a OYUEHEe CBOjeBPCHA
nudepeHnMjayja U Crelyjajnsamija, Maja joIl II0CTOjeé HACTaBHUIM, MPOrpaMH U
MpeaMeTH Koju ce Aps:ke IeHTpaiaHe Teme. llentap rpaga, CBD, downtown, joiur yBek
JlakJie TOCTOjU, ajid HUje jeAVNHU, HUTH HajMONHUjU — PAa3BHJIM Cy Ce CEKyHJIJaDHU U
OpOjHU CIenujaIM30BaHU IEHTPU, a OpojHa Hekajalnma npearpaha wiu cybypbuju
TIOCTAJIN Cy Haceshba U TPAJIOBH 3a cebe, uecTo Behu u MOhHUjU 0/1 TPBOOUTHOT Hacesba. Y
ucTopuju ypbaHusMa TH cy cyOypOHju IMOCTasiM HACTaBHA TeMa 3a cebe: IMOJIMTHKA
CTaHOBAama, COI[UOJIONIKY ACIIEKTH IOIYT Cerperaiyje, CHpOMAIITBa WIH cTaMbeHe Oeie,
IleHe 3eMJBHUINTA, PEBOJIyIHja Yy HHGPACTPYKTYpH u mmpaTehuM TeXHOJIOTHjamMa Koje
YCJIOBJbaBajy IpOMeHY (popMe U CTPYKTYpe Ipaja, 6aB/berbe UCTOPUjOM CaMO MOjeAMHUX
YETBPTH WM IOjEAVHUX IPAJOrpaiuTe/ba, MEMbAhE CTPYKTYype KOpuihema 3eMJBHIITA,
uta. Y jeHOj aHKeTH CIpoBeZieHO] Mel)y amepuukum ucropuuapuma ypbanusma, y 10
HajyTUIAjHUjUX KIbUTa U3 HCTOpHje ypbaHW3Ma HeMa HUjeHOT yUOeHHKa KIaCUYHOT
tuna (Abbot, 1994). Ako 61 MOKYIIAIK []a UX TPYIIUIIEMO, Y3 CaB OIpe3 U Orpazie, MOTJIN
6u1 cMO /]a M3/IBOjUMO TPHU BPCTE TEMA: PACT U Pa3B0j rPazZioBa y OHOCY HA CTAHOBHUIIITBO
- rpaljaHe, OTOM CONIMjaJIHE CTPYKTYpe W OfHOCcH Mel)y mwuMa, Te Ha Kpajy Gusuuxku
pasBoj, rpaama u AudepeHIHjalfja y MpoCcTopy, HapaBHO ca €KOHOMCKOM IIOZJIOTOM.
CBaka o] OBMX TeMa MOApasyMeBa W YTHIAjHE KibHre, U Bpyhe Teme, ajiu perke u
CrHeljaTu30BaHe, HUCKOTUPAXKHE CTYAHje, KOju OW OAroBapasi 3eJIEHUM oOa3aMa M
KOpHJIOpHMa YHyTap ypbaHor apxurieiara.

ITpBa rpyna TemMa KJIACHYHO pa3Marpa pacT M pas3Boj rpazioBa y KOHTEKCTY OIIIITET
Iporpeca YOBEUAHCTBA, IIOTOM IIPATH II0jaBy M Pa3BOj IOMMarba jaBHOT, Y CMHUCIIY jaBHOT
VMHTEepeca W HAUMHA HETOBOT HCIIO/baBaba, T€ YBEK IPUCYTHY TEMy O HeCcpa3MepHOM
YTUIAjy TPafia Ha HETOB PETMOH U YKYIHY HAIMOHAIHY €KCIaH3HWjy. Y pa3BHjeHUM
3eMJbaMa TaKO Cy BEJHKH TPaloBH MOOWUJIN CBOje, YecTo BUIlleTOMHe "Guorpadwuje”, a
OIIITE CTPEMJbEHE je Jla ce KPO3 ONTHUMHUCTHYHY IJIM TECUMUCTHYHY npusmy (y
3aBUCHOCTH o7 Ouorpaduje, mosoxaja M JUYHOCTH ayTopa Te OHUX KOjH Cy II0cao
Hapy4dusIn) ypaje CTyAuje U3 00JIacTy IOJTUTUYKE eKOHOMUje U ,MallllHe pacTa“; mozere,
cnenyjanuzanyje paga u Oupokparusaiuje; XabepMacoBHX MOfeIa KOMYHHKATHBHE
aKIyje; CONMJaJIHUX TeopHja MOJepHU3Alllje; XeTepOreHOCTH, IIPOMeHa CHCTeMa
BPEHOCTH U CTBapame CyOKyJATypHHUX o0pasana; II0jaBe JIOKQJIHOCTH W OTIIOP
XEereMOHHMCTHYKUM 00paciiiMa; COLMjaHUX U €KOHOMCKUX IIpHjIarohaBama HOBUM
TEXHOJIOTHjaMa; eKOHOMUje 3eMJBUINTA; UT/A. JIucra je [yra U KOMIUJIEKCHA KOJIUKO je U
caM Trpaj TOKOM BpeMeHa Iopactao W usAudepeHnupao CBe CBOje CTPYKType u
HCKOMILJIIKOBAO Y3POUHO-IIOCIEJUUHE Be3e u3Mel)y mporieca, akrepa u npobseMa yHyTap
Y BaH IeroBUX rpaHuna. KapakrepucTuyHo 3a 0Baj AUCKypC je: Aa My je moryhe npuhu
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U3 Pas3/IMYUTUX IIpaBana, MYJITHAUCHUIUIMHAPDHOCT METOAa W PAa3HOJHUKOCT OIeHa H
mpoIieHa ,Te 6pojHe KOHTPOAUKTOPHe uzeje o 6yayhuocru rpaga (Campbell, 1996).

Jlpyra rpyma tema, JJaHac BpJIO aKTyeJIHa, [1a YaK U IIOMOZHA, jecTe OHa U3 00JacTu
COIIMOJIOIIKUAX HCTPajkKuBarba, moceOHO ypbaHe conmosoruje. OHa Kpo3 BpeMe Tpaj
TpeTHpa Kao apeHy 3a JedbUHNCake U MOoceOHO oAbpaHy TPYHMHUX HAEHTHUTETa. Yjora
IIaHepa je Ty IMpe CBera aJBOKATCKA W CAaBETOZaBHA, [la IpylaMma IIOjaCHU HUXOB
WJIEHTUTET, MPETHOCTH U TOTEHIHjasI, Te Ja GOopMyJIdilie cTpaTervje koje 6u yeehase
BUxoBe ImaHce. To je MOJEpHUjH, KOMIUIEKCHUJU U HeofApeheHUju OOJIMK KJIACHIHUX
HCTpakuBama UWKaIlKe COITHMOJIONIKE IKoe (1900 — 1940) Koja ce 6aBWia U TeMama
POIICTBA, PYAMMEHTAPHUX KEHCKUX [paBa M CEKCYaJTHOCTH, IOpex ocrayior. Mepa
TmocMarpama je He caMoO Ipaj] Kao IeJnHa, Beh mpe cBera jequuuna cyceznctBa (6JIOK,
KBapT) KPO3 TeMe Kao IITO Cy MMWIpalyja M eMHUrpanuja, eTHUYKA U KUCTOpHja paja,
AHTPOIIOJIONIKE TEME, CTy[AHje KyJIType YOIINTE a MoCceOHO IMOomyJIapHe KYJITYPE,
MpeKapujat, yrpoxeHe rpyme (mo OwIo KOM 3aMHCIUBOM OCHOBY) M EbHXOBA JbY/ICKA U
rpahaucka mpasa, u ciuuHo (Kellogg, 2002). Ox 3Hauaja 3a HUCTOPHjy IIaHHpamba je
YTHUI[A] JIOKAJTHUX CPEeJMHA HA JMHAMUKY U IIPaBIle pasBoja rpajia U MOjeIUHUX HErOBUX
JIeJIOBA; YTHUIIAj KOjU HUje TEIIKO MPOjeKTOBATH U Ha LIIUPe TEPUTOPHjaJIHE LIeJTHHE.

Tpeha rpyma Tema je MpOoCTOPHUM IIaHEpUMA 300T BBUXOBOT COJIUTHOT TeorpadcKor
obpasoBama OJINCKA U CXBAT/bUBA je M OJTHOCH Ce Ha CTyAHje IpajioBa Kao (pU3HUKOT
npocropa. I'pazioBu ce cacroje of usrpaljeHux u HemsrpaljeHux mpocropa, ypOaHUX U
TMPUPOJAHUX TIpefiesia, TPYyHHCcakha WIM 30HUparba AaKTUBHOCTH U MPOCTOPHHUX
uHTepaknuja omoryheHux uHGpacTpykTypoM. 360r Tora ce cTyAuje O6aBe pasyio3uma
HaCcTaHKA TPaZioBa y ofpelleHOM MpOoCTOpy, IIMPEHEM TPasioBa, HbUXOBOM IPOCTOPHOM
CTPYKTYypoM, Meljy3aBHUCHOIINY €KOHOMCKHX, €KOJIOIIKAX U COIHjaTHUX (akTopa u
mocjenIiaMa y BUAY IpOMeHe HauyWHA KopuIihema 3eMJBbUINTA, OJHOCOM TpaZa Hu
npenrpahja, ogHOCOM TIpafia M HEroBe TPaBUTAI[MOHE 30He, IapliesiaMa, 3Tpajama,
MMOBUHCKO-TIDABHUM OfHOCHMa u Ap. Te cTyuje pase apxurekre,/ypoaHuctu, reorpadu,
Tej3akHe apXUTEKTE W MPOCTOPHU IutaHepu. OFf KJIACHUYHUX CTYAWja PAaaUjaTHUX WIH
BPTHHUX TPAZIOBa, IPEKO OAPKUBHUX JI0 U3ry6speHux rpajoa (Kunstler, 1993), oBe ctyauje
ce 6aBe MpoOyJaBamEM HCTOPH]je [pKaBHE UHTEPBEHIHje HA TEPUTOPUJH IPafia y CMUCITY
30HUpaka, ypbaHe 0OHOBe, U3TPaAtbe jebTUHUX CTAHOBA M CIMYHHUM mporpamuma. Kao
mocebaH acmeKkT M3ABOjuheMO MpoydyaBame Heckiaana usMely Gu3ndKe, MOJUTHYKE U
COITMOJIOIIKE TPAHUIIE TPAJIA, Te YBEK 3a IUIAHEPe NHTEPECAHTHY 00J1acT KOH(MIINKTA KOjU
ce HEMHUHOBHO Jroralja Kajja yKpCTUMO OHJIO KOje IBe CTYAUje U3 Pa3InIUTUX TEMATCKUX
6J10KOBA.

Kako roy mocmartpany W cXBaTajJd HCTOPHjy ypOaHM3Ma, OHA je 32 Ipe/aBama U3
KCTOpHje IIPOCTOPHOT IUIaHHpama 3HauajHAa K3 HEKOJIMKO pasjora: Jyro Tpaje u
MIPOCTOPHO IIJIAHUPAEe Ce NMPUPOJHO PasBWIO IPBO Kao OrpaHaK a IIOTOM M MJIJI0
ctabso ympaBo u3 ypbaHusma; BehWHA JaHAIIbEr CTAHOBHUIITBA IUIAHETE KUBHU Y
rpaZioBUMa, TaMO ce OcCTBapyje HajBelM [1e0 CBETCKOT IOXOTKa, a 3060r BeJIHKe
KOHIIEHTpaIlfje JbyH, YCayra, 00apa BeJIMKU CY U U3PasKeHH KOHGMJIUKTUA y MPOCTOPY
CBHUX BpCTa; ypOaHU3aM je HHTEPECAHTAH jep ce YeCTO 3a Hhera Be3yjy HOBU KOHIIENTH jOII
o1 ATUHCKe TIOBeJbe — HIIP. MOJIEPHH/MOJEPHUCTUIKH I'Paji, OAPIKUBYU U IAMETHU T'Paf,
anu U mobymeHHu rpaz; anu u 36or mpahema mpomeca HAEjHOT M IPAKTUYHOT Pa3Boja
KpO3 BpeMe y OfHOCYy Ha (pH3UUKe, COIMjasIHE, EKOHOMCKE U €KOJIOIIKE KPUTEpPHjyMe,
monajyhu oBuM u mpaBHHM (JIerajlHM) OKBHP — Y HACTaBH W3 HCTOPHUje IPOCTOPHOT
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IUIAHUPAamka y KJBYUHY JINTEPATYPY O pasBojy aucnuiuinHe y CpOuju crazajy cryauje o
UJejHOM pasBojy cprckor ypb6anmsma (MakcumoBuh, 1978) u  ypOaHHCTHUKOT
3akoHozaBcTBa Cpowuje (ITajoBuh, 2005).

IIpenaBama U3 HCTOPHje MIPOCTOPHOT IVTAHUPAakha Kao KOpPakK Ka
COIIMjATHOj MpaBau

On kaja ce mpesaje MPOCTOPHO IJIAHUPAKE, jeZlaH Off OCHOBHUX LM/bEBA HACTABHOT
mporieca, IOpeJ OCTAINX, Aa KPo3 aKaZeMCKo oOpasoBame cTekHy ocehaj za Tpeba na
OpHUHY O COIMjaJTHOj IIPaB/H, IIPE HETO IIITO U3 aKaJieMuje oy y mpakcy. To Huje 610 Xup
HACTaBHUKA: y BPEAHOCHOM CHUCTEMY CBAKOT IPOGMECHOHAIHOr IUIAHEPA BHCOKO CTOje
[IM/BEBU KA0 WITO Cy CTAHOBAaE€ 3a CBE, KBAJUTET CTAHOBAabA 32 CHPOMAIIIHE CJIOjEBE,
jelHaKa JIOCTYITHOCT jaBHUM CEPBHCHUMA U yCJIyramMa 3a CBe KaTeropuje CTAaHOBHHIIITBA,
KBAJINTET JKUBOTHE CPEZHE 32 CBe CTAaHOBHHKe. [I0jMOBH Kao IITO Cy €THKA M MOpas y
IUTaHUpamy €y 00aBe3HUW /Ie0 HACTABHOT Mporpama jeneHujama yHasaz (Dophesuh,
2004). CryzeHTe IUTaHWpama OLYBEK CMO YYIUIA A CBOjUM [IEJIOBAbEM, ILIAHCKUM
aKIyjaMa M IOJIUTHKAaMa y IIPOCTOpy Tpeba /a Jieyjy y IpaBlly CMarbermha COIUjaTHe
Hempas/le, a aKO TO U3 00jeKTUBHUX pasJjiora Huje Moryhe, /ia 6ap He IOrOpIaBajy CTambe.
To, HapaBHO, HUje OWJIO jeTHOCTABHO HU y COLMjATTU3MY: Y JIAHAIIHEM HeoJInbepaTHOM
KalUTAJTHCTHUYKOM IIOPETKY COL{jaIHa MpaBJa ce Ha JINCTU II/beBa IUIAHHUPAmbha
BPTOIVIABO TEHE U MpeCcTaBsba T3B. "Bpyhy Temy". OKOJHOCTH Cy ce IPOMEHIUIIE: paHHUje
Cy CTYZEHTH [OJIa3WIN y YYHOHHIE ca CBewrly Jja je COIMjajiHa IpaBja BaskKHA U Ja
JIpKaBa CcoIfMjasTHOT GJiarocrama M IOCTOjU Aa 6u 00e36enrsia 1a TakBa mpasza Oyze u
ocurypasa. J[aHac CTy[eHTH J0Jia3e MHOTO Marbe MPHUIIPEM/beHHU: He 360T Tora ILITO Cy
cerperaiyja, JUCKpUMHWHAIAja ¥ CHPOMAIITBO MCKOPEHmeHH, Beh 3aTo mTo mocrojehu
CHCTEM CBECHO Pajiil Ha 3aHEMapHBamby THUX ynibeHuna. Ha cpehy, mianupame jour yBek
pacrosiayke WHCTPYMEHTHMA J1a COIMjajiHe TeH3Hje yOJsiaskh W, MOHOBO Ha cpehy, Huje
jerHa CTpyKa Koja ce TuMe OaBH.

Krnacuunu mpucryn Heryje ce Kpo3 COIHOJIOIIKY IPYILy MPeIMeTa Ha CBAKOM KypCy
MPOCTOPHOT IUIaHWparma. TO je ¥ METOJIOJIONIKH U MPAKTUYHO HAjOOJbU HAUUH J1a ce
CTYIEHTH YIIO3HAjy ca CBENPUCYTHUM MPOOJEMOM COIHjaJIHE Hempasie. Y IOpPYTHM
npenaBamuMa MoryhHocth Takohe mocroje — Kpo3 obe3behuBame oprosapajyhe
JIUTepaType WIH YyIO3HABaKky ca KOHKPETHHM MOJeINMa KOjH UMajy 3a I[UJb 3aCTyIame
COLMJAJIHO YTPOXKEHUX Tpyma, Kao INTO je a/BOKaTcko Iutanupame (Davidoff, 1965,
Krumbholz & Clavel, 1994). Cupomamrso, cerperanyja u HeJJoCTaTaK OCHOBHUX YCJIOBA 32
JKMBOT Cy AICTPAKTHH IIOJMOBHU 3a BENWHYy CTyZeHATa: CTYAMpPAe CBe BHIIE IIOCTaje
npuBMWIErHja 700pocTojehux cojeBa CTaHOBHUINTBA. AJIU IIOCTOjU TEPEHCKA HACTaBa Koja
je y pasymnuuTM OOJIMINIMA M BPeMeHy Tpajama obaBe3Ha 3a cBe cTyzaeHTe. Taza vx je
moryhe ozBecTH Ha TepeHe U JIOKAIWje TZAe je COoIUjajiHa Hempasaa OWIo Koje BpCTe
BHUJIJBMBA Y IIPOCTOPY — jeAaH OOWIa3ak HEXWTHjEHCKOr Haceba IUIM CjlaMa WU TeTa
TOBODHY BHUIIIE HETO CceMecTap npezaBama. Tpeba, Takohe, o6uhu U IpoyduTH U ycmesia
pelrerma 3a ybakaBame COLMJUTHUX HejeJHAKOCTH M3a KOJUX CTOjU IUIAHCKA aKIuja; y
CTPYIIH Ce TO 30By mpuMepH A00pe mpakce U Ha cpehy u oHu mocroje. Hehe, HapaBHO,
CBaKM CTYZEHT OWTH MOAjeZHAKO TaHYT Kaja BUAU mpusope Oene, asu he ux 6ap 6utu
cBectaH (0 OBOM U ZIpyTUM €THUYKUM CTABOBHMA Y IJIaHUpamy BUAU Verma, 1996; Ligget,
1996, Hophesuh, 2004).
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Ucropuja ypbaHM3Ma M HCTOpHja MPOCTOPHOT IUIAaHUpama IMPEACTaBsbajy 3TOHO
cpezncTBO 3a mHGbOpPMUCaWme CTyJeHara o oBoj Temu. O BpeMeHa crapor Puma ma 1o
Benuke lenpecuje 6e30poj je mpuMepa Kajza Cy IUIAaHepU PAsinyuTe NpodecroHaTHe
OpHjeHTaIHje CBECHO YTUIAIM HA PEIIAaBaEe OBOT MPO0JIEMA, YaK U HA Pa/INKAIaH HAUUH
— ceruMo ce ¢ayaHcTepuja, YTomuje, 03apeHOr rpajia, W CIWYHO. J[pYyrHUM pedyuma,
KCTOpHja IUIAHUpParha MOKe OUTH YIIeUaT/bUBO Opyl)e Y CMUCIIy OCTBApHUBAEha OBOT I[HJba,
07| YCJIOBOM Jla TIpeJaBarmbiMa O HCTOPHJHU [aMO XyMAaHUCTHYKY AMMEH3Hjy. Jour ce
cehamo mpesaBamba 0 TOMe KakO je y IOCIEPATHO] COLMjIMCTHYKO] JYrocjaBHju y
EPUOLYy KOjU Ce TOIMyJIapHO Ha3uBa OOHOBA W M3IPajilha 3€MJbE, MAaCOBHOM
peanu3aiijoM peaTUBHO jepTUHUX cTaMOeHUX OJIOKOBA HM3BPIINEH KBAaHTHU CKOK Y
KBaJINTETy CTAHOBara 3a BENWHY CTAaHOBHHIITBA KOje /0 Taja je/iBa Jia je 3HAJIO0 3a
MapKeT, a MEHTPAIIHO TPejarbe, TOIUIA BO/Ia U KyaTuio y Kyhu jecy crBapHO Owin cTBap
HayuyHe danTtactuke. [Ipuuy je 6mI0 jako cXBaTUTH, jep je BehuHa cTyzeHaTa ympaBo u
JKMBeJIa y TAKBHM CTaHOBHMMA, a y IieHTpy Beorpaza, ogHocHo Bpauapy koju cMo peZioBHO
CTPYYHO OOHWJIA3IJIM jOII je OGMJI0 MHOTO YIEpHIIA KOje Cy MMajle 3ajeIHUYKy 4ecMy Y
JIBODHUIITY W TOAJET HETZE CKPAjHYyT YHyTap 3aje[lHUYKOr MpOCTOpa (HAXKayocT, HCTe
VIIEPUIlE U AaHac moctoje). be3bpoj je TakBUX MpUMepa U y CBETY U KOJA HAC: OHU HUCY
BOKHHM CaMO y cMucIy Aa Oyayhu mpocTopHU IUIaHepu CTeKHy ocehaj ma comujaiHa
mpaB/ia HUje CBHMa JIOCTYIIHA W 3HAme Ja yYMHe y [POCTOPy aKIHje /a Ce TaKBa
cuTyanyja mobosbliia, HETO Cy OJf M3y3€THOr 3HAauaja 3a IIOMMAarbe Ba)KHOCTH CTPYKE U
HEHOj CBPCHUCXOTHOCTH Y cBakoM ypehenom apymrtBy (Forester, 1993).

3ak/pyuyak: y9YuTH IUIaHEPE ucTOpuju npodecuje

Ca pasyiMuuTHX CTPaHAa ce Y JaHAIleM CMyTHOM BPEMEHY Uyje: BH IIAaHEPH MOXKeTe U
mopate 6ospe! Jlakie je TO M3rOBOPUTU HEr0 YYHHUTH: JOCJIOBIE CBAKU MIPOCTOPHU
IUTaHeDP je AaHac 6OJIHO CBeCTaH /a y epu ¢haBopusanuje 6u3Huca u npodura IU/beBH Kao
IITO Cy COIMjaJIHA jeHAKOCT, 3/IpaBa ’KUBOTHA CpPEJWHA 3a CBE, jeAHAKa JOCTYITHOCT
KBaJIUTETY TIPEZICTaBIhajy jeJIHy BpcTy uaeanusma. CTpyka je y 030M/bHOj KPU3H 3aTO IIITO
je roToBO HemohHa, 1rTo je dhpycrpupajyhe. Huje Telmko 3ak/byquTy HH /a IpeAaBaYnma
HHje MHOTO 6osbe. Kako cTyieHTHMA y yCJIOBUMa HeOJTMOepasiHOT 0Opa30BHOT CHUCTEMA,
KOju cBe demnrhe W YIOPHUje HA3UBajy eAyKaIujoM, 06jaCHUTH, MPUOIHKUTH |, IITO je
HajTeXXe, OIPABJATH CBPXY akKIyja Koje ce CMAaTpajy CIOpeJHHMa, MUHOPDHHMA WJIH
MIOTIIYHO CYIPOTHE 07 IVIABHOT TOKa? Pa3BHjaTu 37paB CKENTHIM3aM KOJ, CTyJeHaTa
OZlyBeK je 61O cacTaBHHU Jie0 10OPOr HACTABHOT IIpolieca Ha YHUBep3UTeTy. IIpobiem je y
TOMeE IITO HAM CTYZEHTH Beh Jos1a3e ca MpeTepaHuM, rOTOBO (HaTaJTHUM CKENTHIIU3MOM:
0 CBOjUM JKMBOTHHM IIAHCaMa, O IIEPCIEKTHBH JADPYIITBA U 3e€MJb€ y LEJIUHU, O
TIEePCIIEKTUBH CTPYKe KOjy cy u3abpaiu fa cryaupajy. Ilpemasno aprymeHara u nmpumMepa
U3 CBAaKOJHEBHE ITpakce MMaMo Jia 6u ux 6p30 1 ebHUKACHO pa3yBepWIH. 3aTO, CACBHM
pPasyMJpHBO, YecTO IocekeMo 3a mponuromhy. Kpo3 mpudy o BeJIMKHM OIUMa H
NUOHUPHMA IUIAHUPAkha, O BEJIMKUM IUIAHOBHMAa M IOAYXBAaTUMa Y IIPOCTOPY
MOKYIIaBaMoO Jja UM YKa)KeMO Ha YHEbeHUILY J1a je mpobyieMa oyBeK OWIo, Te Zja Cy MHOTH
OJ1 ’bUX OMBAJIH U peIIaBaHU KaJia Cy ce Ha jeZTHOM MeCTy Y BpEMeHY CTEKJIH IIPEyCIIOBH,
6MJI0 TOBOJPHO 3HAFha U YMEIIHOCTH, HAIIUTU IIPABH JbYAU Ha NMPAaBUM MECTHMA Y IIPaBO
BpeMe (WIHM Ce HHUIITA OF TOra HUje JOroAuio). VcTopuja MpOCTOPHOT ILUIAHHWPABkA je
IpyYa U O ycrecuMa u o 3absyzama. OBUX IPBUX je GHJIO BUINE: OTY/Zla HAM Ce YMHU Ja
MIPOCTOPHO IIAHUPAKe BHUIIE KUBU HA CTAPOj CJIaBU HErO Ha YYHUHKY CaBPEMEHHKA.
OTyza je W Ba)KHO YYHUTH OBy HCTOPHjY: BUJETH KAaKO Cy IUIAHEPU Yy IMPOULIOCTH
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MpeBaswIa3wIn (MK HUCY) TelIKONe IpesT Koje Cy CTaB/beHHU, KaJ| U IOJ KOjIM YCJIOBHMA
M je 60Jbe HIIIO a Kajia cy U 300T yera Omau oHeMoryheHu /a peaninsyjy IbeBe KOjU Cy
0/1 19. BEKa CYIITHHCKY HEIIPOMEEHEHM.

NMa u moHeka a00pa BecT. J[ockopa cy ce HUCTOPHjoM ypOaHHU3Ma M IIPOCTOPHOT
IUTaHUpama y HaIlloj 3eMJbU OAaBIJIM CaMO IIAHEPH, OJHOCHO OHAj HHUXOB JIE0 KOjH je TO
CcMaTpao 3a CBPCUCXOAHO WX UM je TO 6uia mpodecroHasHa Bokanuja. KakBa Ham je
OypHa WCTOpHja, He YyAu Ja cy NpodeCHOHAIHN HCTOPUYAPH UYECTO 3aHEMApPHBAIU U
Mpoy4yaBame HCTOPHje CBAKOJHEBHOT JKHBOTA, a KaMOJIU HCTOPHjY Tako cuenubuyHe
ctpyke. Ho, cutyanuja ce mosako Mema. V3amao je nmpBu 300pHHK KOjU je pe3yJsTaT
3aje/IHMYKOr Halopa IUIaHepa W HMcToprYapa IIpocTOpHO IUIaHHpame y JYTrOUCTOYHO]
Espomnu (7o JIpyror cBetckor pata) (Buau Mubkosuh-Katuh, 2011), a yckopo he u gpyru.
VMepeHHu ONTHMH3aM HaM [03BOJ/baBa HaAy Ja HUje Jajaeko JaH Kaja he u mcropuyapu
MMOKPHUBATH jeflaH JIe0 Kypca UCTOPHje MPOCTOPHOT IJIaHUpatba.

Ha kpajy, oTOBOp Ha MUTam€e MOXKe JIU ce TepUHUCATH 3ajeTHUYKO "HHTEJIEKTyaTHO
jesrpo" mpeamera? OxaroBop je moTBpaaH. [IpeaMer Impoy4yaBamsa je jacHO AedUWHHUCAH,
MOCTOjU M JIOBOJbAH KOHCEH3YC O TOMeE KOjU ce IepHoJi BpeMeHa MpoydyaBa M Koje Cy
IJIaBHE BpeMeHCKe ¢as3e YHyTap ibera 3HauajHe 3a o0pa3oBambe. Hema MHOTO ArmiemMa HU
OKO METOIOJIONIKOT MIPUCTYIIA: ¥ OCHOBH je TO UCTOPUjCKHU METO/], MOTU(PUKOBAH YTOJIHUKO
Jla ce IpUMeHHU Ha KOHKPETHY CTPYKY, V3 II0ja4aHO TePEHCKO IojallmaBae. Mcropuja
BOJIM BEJIMKE JIMYHOCTH, IIpecyAHe Aoraljaje u BeMKe MpeJioMe: ¥ UCTOpHja IIaHUpaba
MMa CBa TP YraoHA eJIeMeHTa 3a A00py npudy. JIOKaTHU KOJIOPUT M HAIIMOHAIHU jYHAITH
caMo JIOIPHUHOCE JKUBOIMCHOCTU a He KBape yKynaH yTucak. HajBakHuja je, HapaBHO,
CBpXa TOT MpEeAMETA: /Ia IJIAHEPH KPO3 MPOyYaBatbe UCTOPHj€e CBOj€ CTPYKE CTEKHY OOJbH
VBHJ Y IheH 3Hauaj, a ce ca HhOM IIOHCTOBETE U /14, Mo3HaBajyhu moTe3e Koje Cy BYKJIH
UXOBU IPETXOJHUIN, OYy CIPEMHH /1a IbUXOBe TPeIllke BHUIIE He TIOHOBE; Te /1a Oyay
mo6pu CTpydmbalid Koju 6u MOIJIM Jia ce jeaHor jmaHa Hal)y y Hekoj Oyayhoj wcropuju
TIPOCTOPHOT IJIaHUPAha.

JIuTepartypa (norsiefati y eHIJIECKOj BEP3UjU TEKCTA)
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